Call for Wider AIDS Testing 

President Reagan, in a speech May 31st at a benefit dinner sponsored by the American 
Foundation for AIDS Research, called for a wider range of AIDS testing at both the state and 
Federal levels. In the speech, his first devoted exclusively to the topic of AIDS, the President 
urged the implementation of mandatory testing of such selected groups as immigrants, aliens and 
Federal prisoners, as well as the "routine testing" of marriage license applicants and those who 
visit venereal disease clinics. Federal officials defined "routine testing" as testing that "would 
generally be done but that individuals who were strongly opposed could decline without legal 
penalty." 

Mr. Reagan called wider AIDS testing necessary because "AIDS is surreptitiously 
spreading throughout our population, and yet we have no accurate measure of its scope. It is time 
we knew exactly what we were facing." 

Webster New C.I.A. Director 

Pledging that America's intelligence agents would "carry out their assignments 
throughout the world with fidelity to the Constitution and to the laws of our beloved country," 
William H. Webster was sworn in as the Director of Central Intelligence by President Reagan on 
May 26th. In his own speech at the swearing-in ceremony, the President told the audience that 
political leaders had a responsibility to the American people to make sure that the intelligence 
agency "is staffed by honorable men and women who work within the framework of our laws 
and shared values." Mr. Webster, whose appointment was confirmed by the Senate on May 19th, 
succeeds the late William J. Casey, who had resigned from the post in February. However, Mr. 
Webster, who had been a Federal Judge as well as Director of the Federal Bureau of 
Investigation for nine years, will not be a member of the Cabinet, as Mr. Casey was. 

Donovan Acquitted of Fraud 

Former Labor Secretary Raymond J. Donovan and seven other construction executives 
were acquitted on May 25th of state charges of fraud and grand larceny. The eight men had been 
accused of scheming to defraud the New York Transit Authority of $7.4 million on a subway 
construction project in the late 1970s and early 1980s. Mr. Donovan was the first sitting Cabinet 
officer to be indicted; though the charges against him did not involve his position in the Reagan 
Administration, he resigned his post in March 1985, when he was ordered to stand trial. 

The trial, which was heard in the Bronx, lasted eight months, but the jury needed only ten 
hours of deliberation to come to its "not guilty" verdict. The jury forewoman, Rosa Milligan, 
upheld Mr. Donovan's claim that the charges appeared to be politically motivated and that "the 
indictment should never have been brought." 

Pre-Trial Detention Ruling 

In a May 26th ruling, the Supreme Court upheld (6 to 3) a provision of the Bail Reform 
Act of 1984 which authorizes the detention of defendants charged with certain serious crimes, 
including some drug offenses, if prosecutors can show that "the safety of any other person and 
the community" could not be protected if the defendant were freed. The Court ruled that the 
Federal Courts may deny bail and may jail criminal defendants before trial if they are deemed a 
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threat to public safety. 

Chief Justice William H. Rehnquist's majority opinion reversed a 2-to-1 decision of the 
United States Court of Appeals for the Second Circuit in Manhattan. That court had declared the 
1984 law unconstitutional in the case of racketeering charges that were filed against Anthony 
Salerno, alleged head of the Genovese crime family. Salerno has been detained since March 21, 
1986. 

Other justices in the majority were Byron R. White, Harry A. Blackmun, Lewis F. Powell 
Jr., Sandra Day O'Connor, and Antonin Scalia. Chief Justice Rehnquist stated in his majority 
opinion that "Congress did not formulate the pretrial detention provisions [of the Bail Reform 
Act] as punishment for dangerous individuals" but rather as "a potential solution to a pressing 
societal problem. There is no doubt that preventing danger to the community is a legitimate 
regulatory goal." 

Kremlin Plane Incident 

The Politburo has dismissed two high-ranking military officials in the wake of the 
penetration of Soviet airspace on May 28th by a small civilian plane. Defense Minister Sorgi L. 
Sokolov and Marshal Aleksander I. Koldunov, commander of Soviet air defense forces, were 
cited "for negligence" and relieved of their duties after a single-engine Cessna 172 landed in Red 
Square next to the Kremlin. 

The 19-year-old West German pilot of the Cessna, Mathias Rust, flew from Helsinki 
through 400 miles of forbidden airspace to Moscow, where he circled Red Square and finally 
landed unimpeded next to the wall of the Kremlin. A statement by the Politburo read: "This fact 
attests to serious shortcomings in organizing for the protection of the airspace of the country, a 
lack of due vigilance and discipline and major dereliction of duty in the guidance of forces by the 
USSR Defense military." 

Lebanon's Premier Murdered 

Lebanese Prime Minister Rashid Karami was assassinated on June 1st when a bomb 
planted in his briefcase exploded during a helicopter flight. The Sunni Moslem leader was 
traveling from Tripoli to Beirut when the bomb was detonated, wounding four of his fellow 
travelers and severely damaging the aircraft. The Syrian-backed Karami had held the post of 
prime minister 10 times in the past 32 years and had been a member of Parliament since 1951. 
The assassin is unknown. 

-- ELIZABETH DRUMMEY 


Otto Scott's Response 

Mr. Scott responds to the letters in our June 8th and May 25th issues commenting on his 
article, "A Myth is as Good as a Mile," in our April 27th issue. 

Every up-to-date dictionary should say that peace and war mean the same thing now in 
posse, now in actu. It may even be reasonably said that intensely sharp preparation for war by 
the nation is the real war, permanent, unceasing; and that battles are only a sort of public 
verification of mastery gained during the peace intervals. 

-- William James 


Leftists know this. The Soviets live by it. The USSR is indifferent to consumer needs and 
spends the lion's share of its GNP on the heavy industries that can produce the arms and materiél 
of war. Nor is this knowledge new to the world. Solon, looking at the gold of King Croesus, said: 
"Sir, if any man hath better iron than you, he will be master of all this gold." 
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History is replete with proofs of Solon's warning, and the truth of William James' 
observation. 

Gibbon wrote of Gallenius, a third century Roman ruler: "The repeated intelligence of 
invasions, defeats and rebellions he received with a careless smile; and singling out, with 
affected contempt, some particular production of the lost province, he carelessly asked, whether 
Rome must be ruined, unless it was supplied with linen from Egypt and Arras cloth from Gaul?" 

History's answer to Gallenius was "Yes." The uncontested loss of goods, the uncontested 
loss of provinces, the uncontested loss of markets, led inexorably to the uncontested loss of the 
Empire. 

The Spaniards thought that their gold and silver from the New World made it 
unnecessary for them to industrialize. Instead of mills, mines and factories, they built churches, 
monasteries, schools, convents -- and mansions. The Spanish came to identify labor with Indians 
and peasants. Unemployment, resulting in hordes of vagabonds and beggars, seemed unworthy 
of attention. 

One result, wrote Dr. William R. Hawkins, was that "Spanish imports were more than 
double Spanish exports. Spanish ports were filled with foreign ships (Spain even lost the 
carrying trade), which off-loaded manufactured goods and on-loaded silver and gold so rapidly 
that within a few weeks of the docking of galleons from America, precious metals were once 
again scarce within Spain. Vicens Vives argued that 'the decline of the Spanish merchant fleet 
and the opening of the internal market to foreign goods' produced 'a fatal result' which could only 
have been prevented by the adoption of mercantilist policies. But this would have meant building 
up Spanish industry, and the anti-capitalist attitudes prevalent in Spain would not allow that 
thought." History records what those attitudes cost Spain and its people. 

The colonial system expanded as Spain declined. But the global commerce of England, 
Holland and France was not established by free trade, but by merchants who followed the 
military forces of their nations, and functioned under their protection. The Dutch conquered the 
East Indies for its spices, which they sold at huge profits in Europe. Britain conquered India for 
its riches. The British sent white and black slaves to toil in the West Indies to build the sugar 
trade. In the 19th century Britain fought China in the name of free trade -- by which it meant the 
right to import opium into China. 

Western Europe operated a system in which colonies provided raw materials and Europe 
monopolized manufacturing. Ricardo's example was based on the assumption that Britain would 
continue to sell manufactured articles to Portugal, and Portugal in turn would remain an 
agricultural nation. 

Productivity Vs. Bargains 

Ricardo and the other classical economists reasoned that unrestricted trade between 
Britain and Portugal would result in manufacturers shifting their plants from Britain to Portugal 
to take advantage of lower wage rates. Such a shift would benefit Portugal and injure Britain, 
even if ownership remained in the hands of British financiers, and if the profits were remitted to 
Britain. Their reasoning was that a shift of industrial production from Britain to Portugal would 
weaken British productivity as a nation and strengthen Portuguese productivity. 

In other words, cheap goods are not the entire story. Productivity is the basis of real 
wealth. Adam Smith observed that division of labor increased productivity, and that the 
elimination of trade barriers between regions within a nation would create a larger market. We 
created such a larger market in the United States. 

The Founding Fathers foresaw this. That is why they placed a Commerce Clause into the 
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Constitution and kept the tariff. (To claim that protectionism is different than tariffs is to draw a 
distinction without a difference.) The tariff was the tax source for the central government and 
was also the means for protecting the fledgling industries of the nation. 

When push comes to shove, the world does not protect those who do not protect 
themselves. Those who abandon defense are doomed to obey others. Even Adam Smith, the 
theorist of an open international marketplace, approved of England's Navigation Act, the 
centerpiece of the United Kingdom's mercantilism. He was not abashed to write, "Defense is 
more important than opulence." 

Hamilton Vs. Jefferson 

Modern Americans seem unaware of the historic economic disagreement between 
Hamilton and Jefferson. Hamilton's Report on Manufactures proposed freedom for American 
workers, businessmen, and inventors. He believed the government should assist the growth of 
industries, but he believed also in the sanctity of private property. Until recent decades Hamilton 
was a conservative hero. Hated by the Left, his name is now rarely mentioned, his principles 
ignored. 

Jefferson, hero of the Left, hated industrialization. He wrote: 

You ask what I think on the expedient of encouraging our states to be 
commercial? Were I to indulge in my own theory, I should wish them to practise 

neither commerce nor navigation, but to stand, with respect to Europe, precisely 

on the footing of China. We should thus avoid wars and all our citizens would be 

husbandmen. 

Meanwhile the United States pursued a classic mercantile policy. It prospered not only 
behind a high New England tariff, but behind a shield of the British Navy. British freedom of the 
seas maintained their global empire; it also enabled our clipper ships to expand American 
commerce. 

Americans no longer recall that we rose to world prosperity in part because we faced no 
great military threat from 1812-1917. (The Mexican War did not strain us.) For over a century 
we operated internationally like a favored son who had left home but still enjoyed the contacts 
maintained by a rich father. The War Between the States was an interruption proving Solon: The 
agricultural riches of the South could not prevail against the industrially productive North. 

Then Britain succumbed to aristocratic dreams. British financiers lost interest in domestic 
industries after the money rolled in. They bought landed estates and titles. English schools 
scomed science and machinery. "Trade" was disdained. 

Although reader McIlhany (May 25th issue) denies the public record, the Corn Laws, as 
Robert Rhodes James points out in The British Revolution, were followed by a drastic decline in 
"agriculture, formerly the nation's largest industry .... Between 1841 and 1901 some four million 
people left the land and moved into the towns and cities, increasing the number of urban dwellers 
from half the population in the 1850s to three-quarters by the beginning of the twentieth century; 
by 1914 nearly eighty percent of the population of England and Wales...." 

Alarmed at the trend, the English Annual Register warned in 1867 that "England ... owes 
her great influence not to military successes, but to her commanding position in the arena of 
industry and commerce. If she forgets this, she is lost..." 

By the turn of the century Britain had to strain to switch its Navy from coal to oil, and fell 
behind Germany in military preparedness. Unable to feed herself without imports, Britain was 
forced into humiliating financial concessions to the United States to conduct a large war. Had the 
United States not joined the United Kingdom in April 1917, there is little doubt that Germany 
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would have conquered Britain, France -- and Russia. 

The lesson of World War II is equally clear. Germany ignored free trade. Scornful of 
disarmament pacts, Germany prepared for war. Under Hitler Germany even abandoned an 
internationally accepted currency in favor of barter agreements and domestic scrip. It regained 
control of the Ruhr and its heavy industries. It retooled that heavy industry and set it to work 
with drafted labor, established a command economy and proceeded to build, in an amazingly 
short time, a military machine that came close to seizing the reins of the world. 

The Commissars -- models for the Nazis -- have had 70 years to build a war machine and 
the heavy industries upon which such a machine relies. They draft labor, set wages and prices, 
rule by terror. Rebellions have been puny and ineffectual, with no help from the outside. The 
military is fat and the consumers starve, an approach our economists would decry as 
"uneconomic." In reality, it is a system once known in Babylon, in which raw materials are 
obtained, gratis, from conquered and occupied territories, and people are forced to work for the 
state. 

Japan has become a great industrial-commercial power using mercantilist policies. Those 
who screech in favor of free trade by the United States are strangely quiet about Japan's obdurate 
resistance to opening its own marketplace to the world. American agriculture can produce better 
rice and sell it in Japan more cheaply than can Japanese farmers. But the Japanese government 
has said it will not enact an equivalent of the fabled "Corn Laws" because "Japan does not want 
to be dependent upon foreigners for food." The Japanese have studied the lessons of the West. 

Some have compared modern Japan to an earlier America, from its Company songs to its 
work ethic, to its high savings, to its chauvinism. 

Some argue that all we need to do is to curb the unions, depress wages, and work harder 
and more efficiently in order to "compete" on world markets. Such individuals should contact 
Alfred J. Roach, an American financier-industrialist. Mr. Roach is a "high-tech" electronics 
manufacturer. (Remember when High Tech was going to save us?) 

Reality Vs. Idealism 

Mr. Roach paid his New York workers $7 an hour. In Puerto Rico workers with benefits 
cost him $5 an hour. Now he operates in Haiti and the Dominican Republic, where he pays $1 an 
hour. That has finally made his operations competitive with Japan's. 

Roach operates in a real world, not a heaven on earth, where all can be transformed by 
magic words. Regarding American industry, Roach said, "we refuse to believe the horrors of 
American industry. It is terminally ill .... Look at your tool and die makers, mould makers, 
forging. We don't have that any more in this country; it's not here. I have just started a tool and 
die-making corporation in Puerto Rico .... Otherwise I have to send to Japan to have a die made. 
We have given away the infrastructure that can ruin American industry. We have given it away, 
we have exported it, we have walked away from it." 

There was a time when the Yankee trader was known for his down-to-earth shrewdness 
all over the world. That day is gone. We are now universally regarded as a naive and foolish 
people. 

Robert M. Adams, in Decadent Societies, defined decadence not as high living -- which 
is often a part of victory and energy -- but a people's loss of the desire to defend themselves. 

It is obvious that in the modern world a nation without a steel industry, without a tool and 
die industry, without a machine tool industry, without the ability to manufacture its own tanks, 
ships, guns and planes as speedily as we did in World War II, cannot survive. It is as obvious as 
the weather to point out that allowing such an ability to slip from our hands, in a greedy grasp to 
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buy more cheaply from foreigners, is to abandon irresponsibly the ability to protect and retain 
our nation. To do this in the name of free trade is more than folly: It is to assist our enemies. 


FRONT PAGE 
Home-Spun Education 
Home schooling catches on as families flee the government web 


On weekdays when breakfast is finished at the Russomano home, Shanti, ten, and her 
sister Kendra, seven, help their mother wash the dishes and clear the kitchen table. Then 
following prayer, a brief Bible reading, the flag salute and the singing of a hymn or patriotic 
song, the girls open their textbooks and settle in for some serious study. While Mrs. Russomano 
helps Kendra with her arithmetic lessons, Shanti studies her history assignment or reads her 
McGuffey Reader. The school day has begun for the Russomano girls though neither has 
ventured beyond the front doorstep -- except perhaps for a brief morning walk. 

The parents, Joe and Deanna Russomano, had contemplated home schooling for their 
children for several years. From the start they knew they would not send their daughters to the 
Fresno (California) public schools. They had also grown dissatisfied with the results of the local 
Christian school that the girls had been attending. Shanti and Kendra were both lagging behind 
what their parents felt they should achieve academically, and they were picking up attitudes and 
language that were decidedly un-Christian. 

"Part of the problem, we found, with many 'Christian' schools," Mr. Russomano told THE 
NEW AMERICAN, "was that the Christian emphasis was very weak. They may be sponsored by 
a church, but many on the staff may be only nominally-committed Christians, and often most of 
the children are from homes with no Christian influence. The parents often have chosen the 
school for convenience, because it has a day-care center. So there is considerable transference of 
negative behavior to our children from their peers in this kind of environment." 

Mrs. Russomano was reluctant to leave the good pay and excellent benefits that went 
along with being the manager of a thriving delicatessen specialty shop. "But finally I decided 
that there was no other choice," she said. "I knew that my children were at risk and their 
intellectual and spiritual welfare was more important than the financial aspect." Mr. Russomano, 
an independent masonry and electrical contractor supported her decision "one hundred percent." 

Home Is Where the School Is 

When the 1986-87 school term began in August 1986, the Russomanos started up their 
little home school. They have been using the Christian school curriculum materials published by 
Bob Jones University Press and are unequivocably enthusiastic about the results. "The positive 
changes we have seen in the girls -- academically, emotionally and spiritually -- are amazing," 
says Mrs. Russomano. "For one thing, they have begun to show a real interest in learning. Shanti 
used to be primarily motivated by the desire for reward or approval by the teacher or us. She 
would try to perform well to please others. She had beautiful stars on all of her assignments but 
she didn't understand them. She was faking it and copying other children. Now, more and more, 
it is the knowledge itself that is the reward and we can see a real sense of accomplishment and 
confidence in her as she masters new skills and subjects." 

In Mt. Prospect, Illinois, Art and Jan Arduini have been home schooling for five years. 
All six of their children are now involved: Mandy, 17, Aric, 12, Andrew, 11, Olivia, 9, Luke, 7, 
and Zachary, age 5. 

"When we moved here to the suburbs from the city," says Mrs. Arduini, "we thought 
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everything would be great with the children attending the public schools, because we had been 
told that the schools were so good." But it was a disaster from the start. "On the very first day," 
she says, "Mandy, -- who was in 7th grade then -- wore a dress to school. She found out that was 
a very 'uncool' thing to do, since the other kids all wore jeans and sloppy clothes. They typecast 
her and rode her unmercifully from then on." 

Although Mandy had always done well in school, she began failing in her classes. Her 
younger brothers Aric and Andrew were also having difficulties and developing behavior 
problems. Aric would get into fights at school, and Andrew had a constant rash from 
nervousness. "Three days out of the week I was facing some crisis from school," recalls Mrs. 
Arduini. "I had heard of home schooling on Dr. James Dobson's radio program, but I didn't think 
I could do it. We couldn't afford a Christian school, but I had to do something." She went to the 
Christian Liberty Academy Satellite Schools for help and began using their home-education 
program. 

Mr. Arduini initially was not receptive to the idea of home education. "Art thought I was 
overreacting, but I knew that there was something seriously wrong at school, and it wasn't just a 
case of the children having minor problems adjusting to the move," says Jan Arduini. But after 
seeing the results in his own children, he is a firm believer in the concept. The positive changes 
were so powerfully evident that a number of the Arduinis' friends and neighbors who had been 
skeptical at first, became converts also. Now there is a sizeable home-school support group in the 
area. 

Cut From a Different Cloth 

Mandy, who will soon graduate from her home academy, has come a long way since her 
tearful junior high encounters. "Mandy wants to pursue fashion design and already has her own 
sewing business set up," Mrs. Arduini told THE NEW AMERICAN in a recent interview. "She 
got started in that after going with me to a Greg Harris Christian Life workshop on home 
businesses and entrepreneurship. Now she works one day a week at the Sewing Center and she 
has all kinds of people wanting her to work for them." The same students who ostracized her for 
her nonconformity five years ago now see her individuality as "cool." They pay her to make 
Hawaiian shorts, dresses, and other garments. "Mandy not only has benefitted academically 
[from home schooling] but has developed so many other skills. It has given her maturity, 
responsibility and confidence beyond that of most young people her age." 

When THE NEW AMERICAN talked with Mandy recently she was busily sewing prom 
dresses for five friends. If she had it to do over, we asked, would she still go the home-school 
route? "Oh, definitely," she replied. "It's probably the best education I could possibly have 
gotten." 

Now, if you think that teaching six young moppets at home is a task requiring 
superhuman effort and ability, then get ready to meet Clyde and Melody La Joye of Bethel, 
Ohio, proud parents of twelve children. The three oldest siblings have graduated from high 
school now, but the vivacious and indomitable Mrs. La Joye is still educating eight of her brood 
at the family domicile this year. They range in age from Maria, 18, down to Dominic, five. 
Young Jean-Pierre, three, is not an "official" member of the home academy but participates 
nonetheless. 

The family begins the day with morning devotions before breakfast. The school day 
opens, like most home schools, with the pledge to the flag and a religious lesson. The young 
scholars all wear uniforms. "Like many other home school parents, I found that the uniforms are 
very important," says Mrs. La Joye. "It helps with their attitudes, their mental discipline. When 
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they have the uniforms on they are reminded that they are at school and have a '‘job' to do." 

The La Joyes use the Our Lady of Victory curriculum, a Roman Catholic program from 
Mission Hills, California. Like most other families educating at home, it was their devout 
commitment to their faith that led them to leave the government school system. "We read the 
encyclical of Pope Pius XI in which he said that to educate your child without training him in 
complete devotion to God is to raise a barbarian. And we took that to heart," says Melody La 
Joye. "As a mother my most sacred God-given duty is to help lead my children to the salvation 
of their souls, and I saw this [home education] as the only practical way of doing so." 

She had been moving toward home schooling for several years, but it was a controversial 
program on the occult in the local public school that provided the final impetus. How did the 
children react to learning at home? "There was a lot of rebellion at first," she said, "because they 
had been programmed by their peer culture and the schools to be anti-parent." But the hurdles 
were overcome. She was especially proud of Phillip, who was about to enter his senior year. "He 
was a track star," says Mrs. La Joye, "and was almost guaranteed a college scholarship if he ran 
that year. That's what he really wanted, but I told him that the spiritual race was more important. 
So he understood and was obedient and came out." Later, she overheard Phillip speaking to his 
younger brothers and sisters, reprimanding them for their rebelliousness and urging them to 
appreciate their parents’ efforts. His little lecture "had a very positive impact," on the children, 
she says. 

More Closely-Knit 

One of the most important results of their home school experiment, she believes, is the 
family unity and harmony it has engendered. "Our family was always more close-knit than most, 
but there are just so many forces pulling at the family today that our family was fragmenting like 
so many others," she says. One of the most divisive forces had always been the peer group 
association, which, she explains, "tended to separate our children from one another and create 
strife." Now, Mrs. La Joye finds that her offspring "have developed much closer bonds, and there 
is very little bickering. They are very supportive of each other." The family is "much more 
peaceful and pleasant to be in now." 

The La Joyes are also quite pleased with the academic improvements they have seen. "All 
of the children now score two to three years ahead" of their respective grade levels, she notes. 
But that certainly was not the case when they were in the state schools. Timothy, for instance, 
was in the 6th grade and was described by his teacher as "average." When the La Joyes had him 
tested on the Iowa Test, however, they found that he scored only at the 2nd grade level. Mrs. La 
Joye strongly recommends that parents do such testing before beginning home instruction so that 
they know where they are starting and can gauge their progress. "In one year of home study," his 
mother trumpets proudly, "he gained four years academically. Now he is one year ahead of his 
grade level." Of course, to achieve that gain, she says, he studied nearly 12 hours a day for much 
of that year. As she sees it, that in itself is a ringing endorsement for the home school approach. 
She is sure that "no way would he have put in even a fraction of that time and effort at his other 
school." 

Her offspring did not blossom into avid scholars automatically. In fact, at first "it was a 
bit like pulling teeth" to get them going. "Their brains were so lazy because at school they hadn't 
been challenged and stimulated; so I had to train them to think and cultivate in them a hunger for 
knowledge," Melody La Joye says. She certainly seems to have succeeded on that score. 

The La Joye, Arduini, and Russomano families are all part of one of the most significant 
and exciting developments taking place in education today. In the past five years the home 
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schooling movement has experienced incredible growth. Dr. James Dobson, the popular author, 
child psychologist, and founder of the Focus on the Family ministry, calls home education "the 
wave of the future." No one knows how many children are involved in this educational 
phenomenon, but it is probably safe to say that they number at least into the hundreds of 
thousands. Patricia Lines, a policy analyst for the Education Commission of the States, puts the 
number somewhere between 120,000 and a quarter of a million. Christopher Klicka, National 
Director of the Home School Legal Defense Association, and other leaders in the movement, say 
that the number is probably closer to one million. 

It is difficult to arrive at a precise number because many parents who school their 
children at home do so without formal affiliation or contact with any home schooling program or 
organization. And only a very small minority actually inform state or local school authorities of 
their decision to keep their youngsters out of the local government-run educational institutions. 
In the first place, home schooling parents tend to be rather independent sorts and tend to reject 
state claims to sovereignty over their children. Second, most do not wish to draw attention to 
themselves and thereby possibly invite harassment and litigation from education officials. 

The Web of Government 

Most home school parents are aware of some of the highly publicized and tragic cases -- 
such as the Shippy family in Idaho or the Pangelinans in Alabama -- where parents were jailed 
and their children taken into custody by the state. The Shippy case involved three brothers -- 
Samuel, Robert, and Floyd -- and their wives, who were arrested on Thanksgiving Day, 1984 and 
jailed for 21 days after they had taken their 16 children out of the public schools in order to teach 
them at home in accordance with their religious convictions. Robert and Floyd finally submitted 
their families to the state's mandates. Sam and Marquita Shippy, however, refused, and six of 
their school age children were forcibly removed from the family home and placed in a state-run 
facility. Now, reunited with their children, Sam and Marquita have fled across state lines to avoid 
any further family separation. 

There was never even any suggestion that the Shippy children were being abused by their 
parents, or that their home instruction was inadequate. The presiding judge conceded that he 
didn't know of "a finer, more upstanding honest, productive family in the community." The 
District Attorney admitted that the Shippy children were "good and obedient." It was simply a 
case of government officials refusing to tolerate a parental challenge to state control over the 
children. 

Ed and Sharon Pangelinan of Decatur, Alabama also ran afoul of the law when they 
decided to school their children, Ruben and Marisa, at home. They were charged with 
"contributing to the delinquency" of their own children and ordered to present Ruben and Marisa 
to the court. Fearing that their children would be taken, Mr. and Mrs. Pangelinan had already 
placed their two youngsters in the custody of friends in Tennessee. For refusing to surrender their 
children to the court, these conscientious Christian parents were arrested and thrown in the 
Morgan County jail, where they remained incarcerated for 132 days. They have since moved to 
Massachusetts where they continue to be active in the home-education movement. 

The outrageous and frightening travesties of justice suffered by the Shippys and the 
Pangelinans, however, are not typical of the experiences of the vast majority of home-school 
families. Many legal experts believe that these two families could have been spared incarceration 
and much heartache if they had had proper legal counsel. 

"We are having far fewer legal problems now than we were having five years ago, even 
though our movement has expanded many times," says home school leader Dr. Paul Lindstrom. 
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"Less than one half of one percent of our families are ever involved" in litigation, he says of his 
22,000 member Christian Liberty Academy Satellite Schools. (THE NEW AMERICAN 
interviewed Dr. Lindstrom on his home-schooling program. See page 17.) Attorney Christopher 
Klicka, of the Home School Legal Defense Association (HSLDA) in Washington, DC, agrees. 
"The status of home schooling vis-a-vis the courts and the law is improving," he says. 

There are several reasons for this improvement. For one thing, many judges, prosecutors, 
and education officials have come to accept home instruction as a legitimate alternative to state 
schooling. More importantly though, the home-school movement itself has become much more 
sophisticated, capable and aggressive, both in the courts and in the state legislatures. There is a 
large and growing number of attorneys who are experienced in home-school litigation, and they 
have on the whole been quite successful in the courts. Zealous and abusive education officials 
nowadays often change their tunes when they receive a letter or a visit from attorneys from the 
Home School Legal Defense Association, the Rutherford Institute, the Christian Law 
Association, or the Freedom Council. 

A Fitting Legal Suit 

Home schoolers went on the offensive in Texas two years ago, filing a class action suit 
against the four largest school districts in the state. They asked the court for a "declaratory 
judgement" ruling that home schools qualify as private schools as defined in the state law, and 
therefore satisfy the Texas compulsory attendance requirements. The case went to trial in 
January 1987 and was decided in favor of the home school families. 

Attorney Kirk McCord, who is a founder of the Texas Association for Home Education 
and was active in this battle, says that this decision "is a significant victory and could have 
implications nationwide." 

The judge not only ruled that home schools meet the legal definition of "private schools," 
says Mr. McCord, but "he found that the prosecution of home-schoolers under the guidelines of 
the Texas state education department was unconstitutional because they had no reasonable basis 
in the language of the statute .... [This] transcends just the situation in Texas in the sense that in 
many other states education agencies are reading things into the law... and using arbitrary 
interpretations to prosecute home schoolers." 

"It's a fundamental principle of constitutional law," says the home school attorney, "that 
particularly where a criminal statute is involved -- such as violating a compulsory attendance law 
-- the language of the statute must be precise. Otherwise it is a violation of due process to 
prosecute someone under arbitrary interpretations." Home schoolers in Texas can now breathe a 
little easier, he says, and education officials will be "walking on eggshells" to avoid further 
lawsuits. 

The recent decision in Texas, says Reverend Paul Lindstrom, will help inspire similar 
efforts elsewhere and also put officials on notice "that they had better not trample on the rights of 
home school families." 

-- WILLIAM F. JASPER 


Home School Advantages 
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¢ Low student-to-teacher ratio. Home education typically employs the tutorial, one-to-one 
(or two- or three-to-one) method of instruction, which is generally recognized as a superior form 
of teaching. In the average classroom, where the ratio is 25 to 1 or even higher, students receive 
little individualized attention. 

¢ Superior curricula, more options. The home school is not locked into using just those 
textbooks and materials approved by the state or school district. They do not have to use texts 
that are offensive to their beliefs, and they have access to a wide range of programs and 
publishers. 

* Promotion of parental values. Since the parents are directly in charge of educating, they 
need not worry that the school will undermine the values or religious beliefs they are trying to 
instill in their offspring. 

* Economics. Most home school programs cost only a fraction of the tuition of most 
private schools. Many families find home schooling to be also much less expensive than the 
government schools, where extra curricular activities and the need for a large, trendy wardrobe 
can be exorbitant. 

¢ Greater opportunity for enrichment. Many home schoolers take many more field trips 
and engage in many more special learning experiences than would be possible with a traditional 
large school class. 

* Scheduling flexibility. Home school families are free to schedule field trips, vacations, 
and special events according to family needs and convenience. 

¢ Less peer dominance. Home school students are less susceptible to harmful peer 
conformity. They develop greater independence and relate better to both younger and older age 


groups. 
* Greater family unity. Because home schooling is a family activity, the bonds of the 
family are strengthened. 
* Protection from evil influences. Home schoolers are not exposed to the drugs, violence, 
crime, foul language, sex education, death education, sensitivity training, psychological 
manipulation, and the many other harmful influences commonly found in public schools today. 


So You Want to Home School 

Okay. With great trepidation, you have decided to take the big plunge. Perhaps you have 
arrived at your decision because your Johnny is still barely able to read at the Ist grade level 
even though he will be entering the 4th grade this fall. He is equally far behind in his other 
academic skills. He is a bright lad, but something is wrong at school; and despite your repeated 
visits and inquiries with the teachers and school officials, you have been unable to get a 
satisfactory response. 

Or, perhaps after a year of bewilderment and fretting over your Susan's strange behavior 
and long bouts of depression, you finally learn that she has been subjected to a very disturbing 
program of sensitivity training, death education, and explicit sex education in her 6th grade class. 

Or, perhaps your oldest child will soon be ready to start elementary school, but a 
court-ordered busing plan would have the poor little lad sent 15 miles across town to a 
high-crime area with abysmal schools. 

You may not have been able to find a suitable private school in your vicinity, or you may 
not be able to afford the tuition of a private school that is suitable. Or, you may just like the 
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notion of taking charge personally of your own child's education. But regardless of the particular 
reasons, you have opted for home schooling. 

You may have read an article somewhere about home schooling, or you may vaguely 
recall a member of your church telling you about some friends of his cousin's brother-in-law five 
states away who are teaching their children at home with great success. But you have no idea of 
where to begin. 

First, of all, relax. Cheer up. It is not nearly as formidable as it may at first appear. 
Thousands of parents just like you, facing the same dilemmas, have blazed a path through the 
wilderness. Help is abundantly available. In fact, even though you may have seen and heard very 
little about it, the home schooling movement has proliferated so profusely in the past five years, 
and there are now so many different programs available, that many parents, worried initially that 
they will have to reinvent the wheel, become mind boggled when they discover that their biggest 
problem will be deciding on one of the several dozen excellent alternatives. Suggested steps on 
getting started follow. 

* Do your research. Mary Pride's Big Book of Home Learning (see the advertisement on page 
56) is probably the best place to start. Mrs. Pride has already done most of the work for you. Her 
Big Book is a wonderful cornucopia of information on almost every home-study program. It 
provides names, addresses, and telephone numbers of publishers; extremely helpful curriculum 
reviews and evaluations of materials; and price, discount and return-policy information. Further, 
it is a one-stop shopping guide to almost everything educational -- from pre-school toys and 
audiovisual equipment to science materials, and adult vocational training programs. 

There are many other excellent introductory books to home education. Raymond and 
Dorothy Moore's three titles -- Home Grown Kids, Home-Spun Schools and Home Style 
Teaching (all from Word Books) are wonderful treasures of inspiration, encouragement, and 
practical help. School At Home (ICER Press) by Ingeborg U. V. Kendall is another good starting 
point, written by a veteran home educator. Samuel Blumenfeld's How to Tutor (Paradigm 
Company) is a classic step-by-step method guide to teaching the 3 Rs that will remove much of 
the mystery and give you confidence to tackle the job (see page 56). 

An important part of your research is talking to other home schoolers so as to benefit 
from their experience with various courses and programs. If you do not know any home school 
families, you can consult Mrs. Pride's Big Book for home education organizations and support 
groups in your state, region or community. Chances are quite good that there are home schoolers 
nearby. 

* The next step is to choose a program. This will give you a "road map" and help prevent chaos 
in your household/classroom. Many experienced home school parents develop their own eclectic 
programs, picking and choosing various textbooks and materials from a number of different 
publishers and home-study providers. However, most of these veteran home school teachers 
counsel novices to start out with the pre-packaged programs that offer more structure and 
guidance. After a year or two, when your family has settled into the new routine, and you have 
gained confidence and knowledge, you will probably be ready to experiment. At any rate, you 
should not worry too much about making the wrong choice. Most home school programs are 
superior to what is used in the vast majority of government schools. And you can always change 
programs or substitute materials if you are not quite satisfied. 

Once you have settled on a program, contact the publisher-provider at the earliest 
possible date. Don't wait until September. Many publishers are swamped with orders then or may 
be out of stock, and your materials may be delayed for weeks, or even months. 
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* Seek legal protection. Statist educators view home schooling as a dangerous threat to 
government control of education, and in many states and localities they have been able to force 
the enactment of laws and regulations to infringe on, or deny, the right of parents to educate their 
own children. But this should not deter you if you wish to home school -- home schooling is 
alive and well in every state. 

However, there are some prudent steps you can take that will minimize your chances of 
running into legal hassles with belligerent authorities. First, learn about the legal status of home 
schooling in your state. Perhaps the best way to do so is to obtain a copy of the Home School 
Statute Chart. Published by the Home School Legal Defence Association (P.O. Box 950, Great 
Falls, VA 22066, (703) 759-7577), for the modest price of $20.00 it gives a summary of the 
education edicts in each of the 50 states. The Association also provides inexpensive legal 
insurance. For less than it would cost you for one consultation in most law offices, your family 
can join HSLDA and rest assured that, if any legal problems should develop, you will have the 
most experienced battery of home school attorneys available to represent you -- at no additional 
cost to you. 

Christian Liberty Academy (502 W. Euclid Avenue, Arlington Heights, IL 60004, (312) 
259-8736) publishes an excellent Legal Manual, a Legal Manual audio cassette, and a National 
Directory of Home School Attorneys, each of which sells for five dollars and is a bargain at 
many times that price. 

* Join a home school support group or network in your state or local area. You will benefit 
greatly from the experience and from the encouragement of others, and you will probably be kept 
alert to legislative proposals that affect choice in education. 


-- WILLIAM F. JASPER 


In March 1983, President Reagan introduced a seemingly bold new proposal to protect 
America from nuclear attack. It was dubbed "Star Wars" by the media, but it is known officially 
as the Strategic Defense Initiative (SDI). 

Was SDI a radical proposal that caught the scientific community off guard? Was it 
political pie in the sky? General Daniel Graham would answer "no" on both counts. And he 
should know. In 1981, Graham founded High Frontier, an organization devoted to promoting and 
developing a missile defense system for the United States. High Frontier maintains that the 
technology already exists for an effective defense and that this system can be deployed for a 
reasonable price tag. 

Representative Jim Courter (R-NJ), a leading advocate of a missile defense, pointed out 
that a report issued by the George C. Marshall Institute "identified a comprehensive, 
multilayered strategic defense system which could begin deployment in 1993, cost 
approximately $120 billion upon completion and provide more than 90 percent effective defense 
against an attack by the entire Soviet ballistic missile arsenal of 10,000 warheads." On May 12th, 
an authorization of $300 million of SDI funds to begin the deployment of such a system (to 
destroy an accidentally launched incoming missile) was offered by Representative Courter as an 
amendment to HR 1748, the National Defense Authorization Act for fiscal year 1988. It was 
defeated by a vote of 121 to 297. A similar amendment was offered by Representative Jack 
Kemp (R-NY) that same day, and was also defeated, by a vote of 121 to 302. 
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Also on May 12th, Representative Peter McCloskey (D-IN) introduced an amendment to 
HR 1748 to prohibit the development or testing of a space-based kinetic-kill vehicle (SBKKV). 
His amendment was defeated by a vote of 203 to 216. The SBKKYV is the only space-based 
weapon that could be ready for deployment in 1993. While in this case Congress appears to favor 
early deployment, bills such as Kemp's and Courter's are still soundly defeated. The attitude of 
the House of Representatives is best summed up by Representative Les Aspin (D-WI), who 
claimed the House wants to "keep the program on hold ... [to] see what a new Administration is 
going to do." 

If SDI is seriously being pushed by the administration, why is it being defeated so 
resoundingly in Congress? The sad fact is, the Reagan administration is not seriously pushing a 
missile-defense system. Rather, it is pushing for more and more research on more and more 
exotic weapons systems, bypassing "off-the-shelf technology" and early deployment. In an 
address at a High Frontier dinner last March, Senator Malcolm Wallop read from a letter by 
Secretary of Defense Caspar Weinberger which stated: "In fact, I specifically ruled out the use of 
off-the-shelf technology, saying we did not have anything on the shelf." This statement is known 
to be false by Senator Wallop, Representatives Courter and Kemp, and a multitude of military 
and scientific authorities. (For additional information on Wallop's speech, see THE NEW 
AMERICAN May 25, 1987, page 17.) SDI, as presently constituted by the Reagan 
Administration, is in reality a series of research programs; it is not a program based on 
deployment. These research programs are aspiring towards a 100 percent effective system that 
unnecessarily complicates the technology needed. A missile defense system does not have to be 
100 percent effective to deter an enemy from attack. The knowledge that eight or nine out of 
every ten missiles will not reach their target is enough to confound any military strategist. 

Many politicians are also concerned about violating the 1972 Anti-Ballistic Missile 
Treaty. The ABM Treaty is the very essence of the Mutual Assured Destruction (MAD) 
philosophy, which is, in short, "we will not defend ourselves, and you will not defend 
yourselves, so neither one of us will dare to attack." In any situation, especially when dealing 
with Communists, the MAD philosophy is simply mad. Also, the ABM Treaty has been blatantly 
violated by the Soviet Union. It is no secret they are spending much more money on their 
strategic missile defense system. This project has been ongoing for over two decades. The 
Soviets also have an extensive civil defense program, and a working anti-missile system around 
Moscow. (This system is allowable under the ABM Treaty. It is also only 12 to 18 percent 
effective -- still sufficient to be a factor in military planning.) 

In what has been called the biggest violation of the ABM Treaty, the Soviets have built 
an enormous phased array radar at Krasnoyarsk in central Asia, and are presently building two 
more elsewhere. A phased array radar of this magnitude can easily be used as an ABM early 
warning system. If the Soviets are clearly violating the treaty, it is pure folly for the U.S. to 
continue jeopardizing our national security in order to stay within the treaty limits. 

-- RONALD A. PEIK 


A 45-page jacket containing assorted articles on the SDI program is available for $5.00 per 
jacket, plus $1.00 postage. If you wish to receive General Graham's book We Must Defend 


America in addition to the above jacket, please include $8.00 per jacket plus $1.00 for postage 
per order. Make all checks payable to: BRI, 395 Concord Avenue, Belmont, MA 02178. 
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Of more interest than the testimony given in the first month of the Iran-Contra Hearings 
has been the reaction to that testimony by the liberal media. They are angry first because the 
hearings have failed to produce evidence that President Reagan broke the law prohibiting 
government aid to the freedom fighters in Nicaragua, or that he lied to the American people 
about such aid. Second, they are furious because the witnesses appearing before the joint 
congressional committee are being allowed to make strong anti-Communist and patriotic 
statements about their role in aiding the freedom fighters, who are also known by the name 
Contras. 

Thus, syndicated columnist Mary McGrory described Robert W. Owen, who acted as a 
courier to the Contras for National Security Council staffer Oliver North, as an insolent "yuppie" 
who turned his appearance before the committee "into something between a Contra rally and a 
meeting of the Oliver North Fan Club." Ms. McGrory was particularly hard on those senators 
who allowed this to happen, calling Senator David Boren (D-OK) "positively abject in his 
approach to the superior youth." 

Also annoying the liberals are those conservative members of the panel who have used 
the opportunity to make pro-Contra remarks. "I think it's just sour grapes," said Senator Orrin G. 
Hatch (R-UT), one of those accused of "misusing" the hearings. "I think what's really bugging 
these people is that they thought the hearings by now would have stripped Reagan of his 
popularity. Instead, I think support for his policies has been building as people become educated 
about what is going on down there." 

The President's Role 

A New York Times/CBS News Poll released on May 23rd showed that 59 percent of the 
1,343 adults surveyed thought that President Reagan was lying about whether he knew money 
from the Iran arms sale was diverted to the Contras, while only 24 percent believed he was 
telling the truth. In an interview with foreign journalists on May 27th, Mr. Reagan blamed the 
media for damaging his credibility. He admitted knowing that private individuals and groups 
were contributing to the freedom fighters, but said that "I didn't know who they were and I never 
asked how they did it." The President also said that he "never solicited any country" to help the 
Contras. 

Assisting the Contras 

Of the ten witnesses testifying before the joint committee during the last two weeks of 
May, Robert Owen was the most impassioned. "Many of us got involved," he told the 
committee, "because we cared about those Nicaraguans, willingly fighting, bleeding, and dying 
in the jungles so that some day they might be able to enjoy some of the freedoms we Americans 
take for granted every day." Much of the media ignored the substance of what Owen said and 
reported instead on the $30,000 in cash he admitted delivering to Contra leaders. They also 
ignored his warning that "after these hearings the problem of how to deal with Nicaragua will 
still be there. The Sandinistas and their Soviet, Cuban, East German, North Korean, and 
Vietnamese advisors and various international terrorist organizations will be ensconced in 
Managua while controlling the reins of power in Nicaragua." 

Adolfo Calero, who was installed by the CIA in 1983 as the political leader of the 
Nicaraguan Democratic Force, told the committee that he met with President Reagan three or 
four times and with Lieutenant Colonel Oliver North more than 50 times between 1984 and 
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1986; that he gave North $90,000 in blank traveler's checks in 1985 (some of which were used in 
a unsuccessful effort to free American hostages in Lebanon); and that funds from foreign 
countries were "the only way to survive after the U.S. aid was cut off by Congress." 

One of the major fund-raisers for the freedom fighters was retired Army General John K. 
Singlaub, who discussed with Contra leaders their arms needs and who also said that he acted as 
a "lightning rod" for Oliver North through high-visibility speeches and activities designed to 
"take the attention away from himself and others who were involved in the covert side of 
support." 

The committee heard testimony from three big financial supporters of the Contras -- 
Ellen Garwood of Texas, who gave more than $2 million through the National Endowment for 
the Preservation of Liberty; William B. O'Boyle, an oil and gas executive from New York City 
who gave $160,000 to the NEPL; and brewery executive Joseph Coors, who deposited $65,000 
in a Swiss bank account after CIA chief William Casey told him, "Ollie North's the guy to see" if 
you want to help the Contras. 

Also testifying were Lewis A. Tambs, who while Ambassador to Costa Rica from July 
1985 to January 1987, assisted Contra operations in that country and across the border in 
southern Nicaragua; Robert C. Dutton, a retired Air Force colonel who managed resupply efforts 
for the Contras and who said he was told by North that while he would never get a medal for his 
actions, "someday the President will shake your hand and thank you"; and Felix Rodriguez, a 
Cuban-American veteran of the Bay of Pigs invasion in 1961 and a former CIA officer in Latin 
America, who told of training Salvadoran helicopter crews in El Salvador and of helping to airlift 
Contra forces into Nicaragua. 


-- JAMES J. DRUMMEY 


NATION 
Teaching With CLASS 


Christian Liberty Academy Satellite Schools offer hope 


The Reverend Paul D. Lindstrom is the founder and Superintendent of Schools of the 
Christian Liberty Academy Satellite Schools (CLASS), one of the largest systems of home 
schooling in the United States. Many remember him best as the former National Chairman of the 
Remember The Pueblo Committee and for his efforts to secure the release of missionaries, 
POWs, and MIAs in Southeast Asia. 

Reverend Lindstrom is a former public school teacher and a graduate of the University of 
Illinois and Trinity Evangelical Divinity School. He was interviewed by THE NEW 
AMERICAN contributing editor William F. Jasper. 

Q. You did not originally set out to get involved in home schooling. How and when did 
that come about? 

A. We started Christian Liberty Academy in 1968 as a traditional Christian day school 
with kindergarten through 12th grade, in Prospect Heights, Illinois. In 1985 we moved to our 
present location in Arlington Heights. 

We opened the school because many parents in the northwest Chicago area were very 
dissatisfied with the poor academic program of the government school system and could no 
longer tolerate the deterioration of school discipline, drugs, crime, and many other ills. 

God had been thrown out of the classroom and traditional Christian values had been 
replaced with all sorts of abominations: humanism, sensitivity training, values clarification, sex 
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education, socialist propaganda, etc. So we started a school that would give Christ pre-eminence 
in all things -- a school that would focus attention on His teachings, His principles in every 
discipline within our curriculum. Not just in the Bible class, but also in science, history, 
geography and literature classes. 

The early years of the school were very successful. We used good old-fashioned phonics 
instruction and found that our four- and five-year-olds were soon reading at Ist and 2nd grade 
levels. Many of our Ist grade pupils could actually read the Scriptures -- whether the King 
James, Douay or whatever version -- and could sound out the words and actually have some 
understanding of what they were reading. 

Well, Newsweek magazine got wind of the fact that we were not only teaching four- and 
five-year-olds to read the Bible but were also using the old McGuffey Readers, and they 
apparently thought that would make a quaint, interesting story. So in June of 1970 they featured 
a story on our academy, and under a photo of myself they put the inscription "Rev. Lindstrom -- 
the gospel according to John Birch" [laughter]. 

A family living some 40 miles south of our school read the article and contacted us. They 
had a son in the 4th grade attending public school who could neither read nor write. He had been 
labeled "learning disabled" and put in a "special" class where he made paper airplanes and 
otherwise wasted his time. The parents had finally removed him from school and begun to teach 
him themselves. They were meeting with some success, but called and asked if we would please 
help them. We told them to come on over, and we tested the boy and found that he was not 
disabled at all. He was a bright boy but had fallen behind in the Ist grade. He just needed some 
one-on-one instruction and assistance. So we designed a program for him and his parents, and 
they were off and running. 

As it turned out, this family had friends and relatives in Connecticut and Georgia who 
saw what we had done for this boy, and many of them wanted the same for their children. They 
either did not have private schools in their area or could not afford the tuition. So we sent them 
our curriculum materials and instructions and counseled them by phone and letter. 

Q. And it just snowballed from there? 

A. Yes, it soon developed that we had around 30 students in different states and at 
various grade levels. By 1976 we figured that we had pretty well worked out the operational 
logistics of this program, and we anticipated expanding to 100 students. We placed an 
advertisement in the July 1976 issue of American Opinion magazine [a forerunner to THE NEW 
AMERICAN] and before we knew it we had our 100 students, plus several hundred more 
knocking at our door. By September of 1984 we had 7,000 students. By September of 1985 that 
had doubled to 14,000. We now have 22,000 students and are anticipating continued growth. 

Q. What types of families use your home school program? 

A. We have students from all 50 states and from 56 territories and foreign countries. 
Religiously they represent a very broad cross section. We have Catholics, Sikhs, Protestants of 
every denomination, Muslims, and Hindus. They are from every racial, socio-economic and 
educational background. Typically these parents are very conscientious, and very concerned that 
their children receive good academic training. But just as important, if not more important, they 
do not want their children exposed to all of the bad influences that are so prevalent in the public 
school system. They want their children's schooling to support, not undermine, the values they 
are trying to instill in their youngsters. And many parents simply want to participate more 
directly in their children's education, and they see home schooling as a way to do this and as a 
way to build family unity. 
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Q. Many parents who might otherwise opt for home schooling may be dissuaded from 
doing so because of a lack of self confidence. What level of education or teaching experience is 
necessary for parents to home school? 


A. We do not place any academic requirements upon parents. We do point out to parents 
that home schooling will require much love, patience, commitment, discipline and some 
sacrificing of their time. The actual teaching and supervising can be done by any parent with 
normal intelligence. We give parents much more credit for intelligence than do the liberal, 
humanist-socialist bureaucrats who run the government schools. We give parents confidence by 
pointing out that, for the first hundred years of our country's history, the majority of Americans 
were schooled at home by parents who, for the most part, had little formal schooling. Yet they 
produced many of our best statesmen, writers, jurists, clergymen, lawyers, inventors, etc. 

Q. What about high school when you get into chemistry, physics, calculus, and 
higher-level studies? 

A. It doesn't present as big a problem as it might seem. First of all, by the time our 
students have gone through our earlier curriculum, they have already been well grounded in the 
prerequisites for the higher-level studies. And our courses have been designed in such a logical 
progression that they are largely self-directed. We have many students who handle these studies 
entirely on their own. But for those who do need assistance there are many options available. 
There are usually neighbors, friends, or church members who are engineers, college students, or 
retired teachers or professors who have the expertise and the willingness to help. If that doesn't 
work out, they can usually hire a tutor for a very nominal fee. There is also a very large and 
growing number of video and audio recordings and computer programs dealing with every 
scientific and technological area, and we can direct them to these sources. 

Q. You mentioned sacrifice and time commitment. On a daily basis, how much of a 
parent's time is involved in teaching? 

A. I would say that probably the average is about three to four hours of supervision. By 
that I mean that mom may be sewing or doing other household chores, but she is there to check 
over the children's assignments and to give assistance when they call for it. Probably only half of 
that time -- one to two hours -- is actually spent in formal teaching. Of course we have some 
families with seven or eight children being schooled at home, so this would obviously affect the 
amount of parental time involvement. 


Q. How does the academic performance of home-schooled students stack up overall to 
that of their counterparts in public school? 

A. Students who have been in our program for two years are typically scoring a year to a 
year and a half above the national average, and those who have been with us from three to four 
years are consistently scoring two to three years above the national average. These are scores on 
commonly used assessment tests like the Iowa Test of Basic Skills. Our high school students 
who take the college entrance exams like the ACT or SAT are scoring in the upper percentiles 
and are getting into the colleges of their choice. This is true not only of our program but of most 
other home school programs as well. The home-schooled students also tend to do very well in 
college because they know how to study. They have that inner self-discipline because they have 
been involved with self-directed study for many years. 


Q. To what degree, if any, should the state be involved in education? 


A. It is very clear in the Holy Scriptures -- which are the basis of our system of law -- 
that children have been given by God to their parents. He did not give children to the community, 
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to the state or to the world. The state, for instance, has no constitutional authority to tell parents 
how often their children must brush their teeth, when they must go to bed, which hours they may 
watch television, and which foods they must eat. Neither does the state have the right to dictate 
to parents how their children shall be educated, nor by whom they shall be educated, nor when or 
where they shall be educated. 

It is interesting to note that all of the great men who framed and ratified our wonderful 
Constitution were educated under our earlier traditional system of parental authority, control, and 
choice in education. Many of them were educated at home. And they intended that the rights of 
parents over the education of their children would remain inviolate. It was the furthest thing from 
the minds of our Founding Fathers that government at any level be allowed to usurp or infringe 
upon the right of parents to educate children in the manner and place that the government sees 
fit. 

Now the state would like to tell us that, because a few parents may abuse their children or 
neglect the education of their children, a// parents must submit their children to the dictates of 
the state. This not only runs contrary to Biblical law but is very un-American and goes against all 
that America stands for. However, as government gradually took over education, and as the 
American people gradually forgot their heritage and their Constitutional moorings and 
abandoned their responsibilities, they accepted much of this government intrusion. Fortunately, 
we're seeing a reversal of that process now, as more parents assume their rights and 
responsibilities and place their children in home schools or other private schools. 


Q. In 1985 you purchased a large, former public school campus, where you have located 
your academy and the home school operations of CLASS. Do you think that this may be the wave 
of the future? 

A. We certainly hope so, for America's sake and for the sake of our children. We simply 
cannot allow the educational decline to continue. We think that the explosive growth of the 
Christian school movement is going to continue, despite the efforts of the socialists, the National 
Education Association and others to legislate us out of existence. And as the government school 
system continues to deteriorate, more and more parents and teachers are going to opt for 
alternatives in the private sector. We think it is quite possible that by the year 2000 there will be 
more students being educated in home schools and Christian schools than in the government 
schools. And we find that possibility to be very exciting. 


NATION 
Marshall's False Charges 


Supreme Court Associate Justice Thurgood Marshall's contempt for the U.S. Constitution 
and the American system of government has hardly been a secret to observers of his career. 
Since taking his seat in October 1967, Marshall has worked to transfer more power to the federal 
government, expand the social reformer role of the Court, and even enshrine the patently racist 
policy known as affirmative action. 

In a 1963 speech, this most liberal of Supreme Court Justices stated that a judge "must 
look to his own values and his own concept of a better society" rather than be an impartial arbiter 
of the law. During his 1967 confirmation hearings, virtually all members of the Senate agreed 
that he was a "judicial activist," yet he won their approval by a 69-11 vote. 

One of the 11 dissenters, Senator Sam Ervin of North Carolina, an outstanding authority 
on the Constitution, labelled Marshall a "constitutional iconoclast" whose presence on the Court 
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would mean that "the American people will be ruled by the arbitrary notions of Supreme Court 
Justices rather than by the precepts of the Constitution." And so it has been. 
Blasts the Constitution 

On May 6th, in a speech to a San Francisco law group meeting in Hawaii, Marshall 
explicitly attacked the Constitution because the celebration of its bicentennial "invites a 
complacent belief that the document is worthy of praise. "To the contrary," he stated, "the 
government they devised was defective from the start..." 

Of course it was, as is every work of man. Which is certainly why the framers of our 
remarkable Constitution, who regarded themselves as fallible humans, included in their work an 
amending process. Whatever its deficiencies, critics like Marshall overlook the fact that the 
Constitution has made possible more freedom, less government, and a more admirable society 
for more people than any document for governing in the history of mankind. 

Baseless Charges 

The only black ever to serve on the Court, Marshall sharply denounced the Constitution 
and its authors for their "perpetuation of slavery" and for discriminating against women by 
denying them the vote. Both of his charges are without foundation. Slavery was not a product of 
the Constitution but of the states. If there were to be a union of the states, those that wanted 
slavery had to be included. But the framers wisely set the stage for the eventual elimination of 
slavery by counting slaves for purposes of representation in the House as "three-fifths" of a 
person. 

Constitutional authority Robert Goldwin, writing in the May Commentary magazine, 
labels Marshall's charge "false" and buttresses his argument by quoting Nineteenth Century black 
abolitionist Frederick Douglass, who said it was "slander" to label the Constitution pro-slavery. 
According to Douglass: "... there is neither warrant, license nor sanction of the hateful thing" in 
the Constitution. 

As for the Constitution's supposed discrimination against women, Marshall ignores the 
fact that qualifications for voting were left to the states by the Constitution. The notion that 
women were excluded from the document is shown to be absurd by pointing to the use of the 
word "persons" in determining state-by-state representation, and to the many rights guaranteed to 
"persons" in the Bill of Rights, as much a part of the original document as any of its provisions. 
Included in this listing would be the rights to keep and bear arms, to be secure from warrantless 
searches, and to life itself -- against each of which Marshall has waged war throughout his long 
career. 

Marshall's false charges say more about him than they do about the document he has 
libelled. His swearing an oath to uphold the Constitution has been a decades-long mockery. 

-- JOHN F. MCMANUS 


This commentary is also syndicated by The John Birch Society Features 


American Indians, Moslems, Blacks and students are feted by Qaddafi 


Tuesday, April 14, 1987, was a big day in Tripoli as Colonel Muammar Qaddafi, 
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staggering under a humiliating military defeat in Chad, held a celebration on the first anniversary 
of the American air raid. 

James Reston predicted in his New York Times column, syndicated abroad and appearing 
in the International Herald Tribune three days after the raid, that the only winners were likely 
to be Moscow and Qaddafi himself. Neil Kinnock, who hopes to succeed Mrs. Thatcher in 
Britain, told the House of Commons two days after the raid that America's use of force did not 
punish or prevent terrorism but was more likely to provoke and expand it, and that Mrs. 
Thatcher's "supine" support of President Reagan had isolated Britain from allies and moderates 
in the Middle East. Mr. Alf Lomas, leader of the British Labor Group in the Common Market 
parliament, called Ronald Reagan "the arch-terrorist" and demanded European sanctions against 
America when the Strasbourg parliament met on April 16, 1986, but in a week he was ridiculed. 

As it turned out, according to a London Times editorial, at a conference of non-aligned 
nations held in Zimbabwe four months after the raid, Qaddafi looked out-of-step and isolated. On 
the raid's first anniversary, when Qaddafi brought over 400 guests to Tripoli to launch his new 
"World Congress for Solidarity with the Libyan Republic," Europe's security chiefs agreed that 
four big terrorist operations scheduled to take place immediately after the U.S. raid had been 
foiled because of the increased Intelligence cooperation the American attack had brought about. 
"That co-operation has continued and a lot more acts have been stopped that you never heard of," 
an intelligence source told the defense correspondent of the London Sunday Times. 

Qaddafi decided to turn the U.S. raid into a propaganda victory. His "World Congress for 
Solidarity with the Libyan Republic" is to be an umbrella organization under which all the 
subversives and malcontents of Europe and America will find shelter. 

The anniversary celebration was not without embarrassment. It had been planned before 
over 4,000 Libyans had been killed and 900 taken prisoner since January 1987, in Chad, but 
Qaddafi was already working in cooperation with the Soviets to bring Yasser Arafat, the man he 
had rejected as too moderate, back in control of the Palestine Liberation Organization at a big 
meeting in Algiers in mid-April. 

What security services should start thinking about at once is the deeper meaning of 
Qaddafi's anniversary celebration and the trouble that it will bring to the West. It was a revenge 
congress. The 400 "guests" Qaddafi brought to Libya were not there for a sight-seeing tour; they 
had been selected for precise missions. 

The deep psychological shock of the U.S. raid had passed and Qaddafi was rearing his 
head again; but, in every phase of the show he was putting on, the man's madness became more 
and more apparent. After spending millions to bring to the congress assorted peaceniks -- 
pious-faced young women with braids and headbands, scruffy youths wearing peace buttons, and 
professors prattling about ecology and the virtue of being a citizen of the world -- Qaddafi had a 
group of his "youth commandos" run up to the visitors' section carrying live rabbits and 
chickens. Then, to show how ferocious they are in defense of their country, they tore the animals 
apart and began eating them, blood dripping from their mouths. The humiliation of that defeat in 
Chad had to be wiped out by proof of a warlike disposition at home. 

Mr. Ron Brown, a British member of Parliament who is noted for his opposition to Prime 
Minister Margaret Thatcher, was in the VIP section. Given the same treatment was David 
Dellinger, member of the trouble-making Chicago Seven. There was an Alice-in-Wonderland air 
about the whole performance as Dellinger, in the country whose leader pays Abu Nidal a million 
dollars a month to direct terrorist activities, got up and told Qaddafi's congress that America is a 
country of state terrorism that, under President Reagan, is a blatant violation of the constitution. 
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A Soviet official spoke for an hour on the necessity of making the Mediterranean a zone 
of peace. Read: free from any attacks on Libya, irrespective of what Qaddafi does. During the 
night-long celebration, the aim was to whip up emotions. At two AM, the time of the U.S. raid, 
the American Indians Qaddafi had brought in made a speech against the Reagan Administration 
and did a war dance to the beat of tom-toms and shaking a ceremonial hatchet, in traditional war 
regalia. 

This was something new. The American Indian enjoys a romantic image in the eyes of 
Europeans, and anti-terrorist specialists studying the performance afterwards realized that 
Wounded-Knee demonstrators whipped up by Russell Means the Sioux, Denis Banks the 
Chippewa, and Marlon Brando the idealist in the 1970s were being added to Qaddafi's already 
existing fifth column. Qaddafi's relations with Louis Farakan and his fostering of an alliance 
between American Black Moslems and British blacks on the eve of the April 1986 raid are a 
matter of record. Louis Farakan had spent three days in Tripoli making plans with Lester Louis, 
the black leader Qaddafi had brought from Britain. 

So now we have Qaddafi launching a "World Congress for Solidarity with the Libyan 
Republic" and bringing delegates from four American groups to Tripoli, to form his future fifth 
column for terrorism in the United States: Disgruntled Indians being whipped up to go on the 
warpath; revolutionary blacks being promised Libyan support; American Moslems who had no 
trouble producing a volunteer, Sirhan Sirhan, to kill a Kennedy; and David Dellinger, whose 
linking organizations had the press with them when they forced America to accept defeat in the 
1960s. 

-- HILAIRE DU BERRIER 


WORLD 
Stark Contrasts 


The attack on the USS Stark by an Iraqi pilot left 37 American sailors dead, several more 
wounded, and a huge hole in the side of the ship. It brought grief to the families and friends of 
the victims, a sober reminder that we live in a far-from-perfect world, and the sudden addition of 
several dozen more names to the roster of servicemen whom Memorial Day is supposed to 
memorialize. 

But the attack also raised questions about why our nation's ships patrol those 
danger-filled waters, and what the United States' role should be when other nations wage war 
against one another. President Reagan's remarks during the memorial service for the dead sailors 
touched on, but did not answer, several of these questions. 

Persian Gulf Oil 

The chief beneficiaries of oil from the Persian Gulf are the nations of Western Europe 
and Japan. Why then does it fall on the United States to be the primary protector of those sea 
lanes? Along with supplying hundreds of thousands of troops overseas to defend these allies, 
isn't patrolling the Persian Gulf on their behalf a form of foreign aid that we can't afford? Doesn't 
the huge cost of all of this contribute to our trade deficit woes? 

Mr. Reagan said that our ships had been stationed in the Gulf since 1949 because of its 
"oil that is the lifeblood of much of the world's economy," and because of the need for "keeping 
our world safe for peace and freedom." From whom? The implied claim that we are protecting 
the world from Communism simply does not wash when it remains Reagan Administration 
policy to help the Communists economically, diplomatically, and in virtually every way possible. 

If Communism is something to worry about, why does Secretary of Commerce Baldrige 
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lead hundreds of American industrialists on a trade mission to Moscow? Or why do we provide 

Most Favored Nation trade and loan status to Moscow's satellite in Poland? Why do we sell 

wheat at prices subsidized by American taxpayers to the criminals who sit in the Kremlin? 
Let's Produce Our Own Oil 

Even though other nations are more dependent on Persian Gulf oil than ours is, the 
United States does rely on this region for some energy needs. But what ever happened to the 
campaign for energy independence? The Department of Energy -- targeted for extinction by 
Ronald Reagan in 1980 when he was a candidate -- spends $10 billion per year and actually 
inhibits energy production. Add to this on-going travesty the totally unwarranted attacks on 
nuclear power and we have two major reasons why our nation remains dependent on foreign 
suppliers for energy. 

If the reins were removed from nuclear power, and if the Department of Energy and 
several other federal bureaucracies would simply get out of the way and let the energy producers 
produce, America could indeed be energy independent. Then, there would be less reason to make 
the USS Stark a Persian Gulf sitting duck for Iraqi missiles, or for those fired by anyone else. 

Asking for More Trouble 

The administration now intends to place American flags on Kuwaiti oil tankers and to 
provide them with U.S. naval protection. Iran intends to keep up its attacks on these vessels no 
matter whose flag they fly. Are we not being dragged into the Iran-Iraq war? 

No power has ever been granted to any federal official to make the United States the 
world's policeman. Filling such a role harms America and results in the arrival to our shores of 
many flag-draped coffins. We ought to be rethinking all of these policies. 

-- JOHN F. MCMANUS 


This commentary is also syndicated by The John Birch Society Features. 


Why are children killing themselves? 


Samuel L. Blumenfeld is a contributing editor to THE NEW AMERICAN and the author of 
seven books, six of them on education, including: How to Tutor, Is Public Education 
Necessary?, NEA: Trojan Horse in American Education, and Alpha Phonics: A Primer for 
Beginning Readers. He also writes the monthly Blumenfeld Education Letter. He was 


educated in the public schools of New York City and at City College of New York. Before turning 
to full-time writing, he was a book and magazine editor. To give himself frontline experience for 
his books on education, he substitute taught in the Quincy, Massachusetts public school system. 
Mr. Blumenfeld resides in the Boston area. 


The suicides of four teenagers in Bergenfield, New Jersey, in March 1987 shocked Americans 
into an awareness that something is desperately wrong with a large number of American youth 
whose behavior has become so bizarre, so anti-life, that the American dream seems to be falling 
apart before our very eyes. 
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The four teenagers -- Thomas Rizzo, 19; Thomas Olton, 18; Cheryl Burress, 17, and her 
sister, Lisa, 16 -- were found dead at about 6:30 AM, seated in Olton's rust-colored Camaro with 
its engine running in a closed garage. On the front seat was a lengthy suicide note written in pen 
on a brown paper bag and signed by all four. The suicides were clearly the result of a pact. 

The four were last seen about four hours earlier when they bought $3.00 worth of gas at a 
Bergenfield service station. They asked the attendant for a ten-foot-long vacuum hose, but were 
turned down. Apparently they tried to slash their wrists prior to dying of carbon monoxide 
poisoning. Olton had marks on both his wrists. Rizzo had similar marks on his left wrist. A razor 
blade was found near his body. 

The garage was located behind a blue-collar garden apartment complex where teenagers 
often gathered at night to socialize and drink. The town, a middle-class suburban community six 
miles west of New York City across the Hudson River, had experienced a series of tragedies 
involving its young people. On June 13, 1986, Christopher Curley, 21, was run over by a train. 
To mourn his death, a group of about 20 friends met in the backyard of Steven Kesling's house. 
One of the crowd, Paul Brummer, drowned two months later in Cooper's Pond -- an apparent 
suicide. The following month, Steve Kesling jumped in front of a train and was killed instantly. 
Then, a few days later, the crowd was shocked by the accidental death of its popular leader, Joe 
Major, 18. 

Along with five friends, Major had been drinking on top of the tall Palisades overlooking 
the Hudson River. Friends say he was posing for a picture when he slipped and fell more than 
200 feet to his death. Thomas Rizzo had watched him fall, and Lisa Burress had been Major's 
girlfriend. Both died in the suicide pact. 

Alcohol and Drugs 

That all of these youngsters were involved with alcohol and drugs goes without saying. 
Alcohol and drugs are the currencies of socialization among many American high schoolers. 
Music is the cementing bond among them. At Bergenfield High, the group to which the four 
belonged was into heavy metal and hard rock: Led Zeppelin, Metallica, Grateful Dead. Both 
Rizzo and Olton had gotten deeply involved in drugs and had undergone rehabilitation at Fair 
Oaks Hospital in Summit, New Jersey. They had dropped out of Bergenfield High School. Lisa 
Burress, a sophomore, was suspended in February. 

Many students and parents were angry at the school officials for their belated and meager 
response to the alcohol and drug problem, which they considered to be rampant among the 
students. But everyone was "baffled" by the suicides. One student told a reporter: "What I don't 
understand is what can be so bad at 16 or 17 that can't be solved?" 

A 15-year-old sophomore spoke of the Burress sisters. "They sometimes said, 'Oh, I wish 
I were dead," but everybody says things like that. You don't really believe it." 

Charles Pierrepoint, a junior, told a reporter that he had written a letter to President 
Reagan last August asking "for any kind of help, legal advice, grants, whatever," for starting a 
group that would stop teenagers from killing themselves. Students Against Teen Suicides 
(S.A.T.S.) was the name he had thought up. "I was just sick of losing so many friends," he said. 

Of course, the events in Bergenfield are only the tip of a very large iceberg. Most of the 
5,000 to 6,000 teenage suicides that now occur each year across America get little or no 
publicity. For example, the several suicides that occurred in Carlisle, Iowa, a suburb of Des 
Moines, were quietly hushed up so as not to glamorize suicide among impressionable 
youngsters. Somehow, the authorities see teenage suicide as some kind of contagious disease that 
is spread by publicity. Otherwise, school officials, counselors, and psychologists express 
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bafflement at the phenomenon. 
Low Self-Esteem? 

But common sense tells us that there must be a cause for such drastic, abnormal behavior, 
behavior that was virtually unheard of 20 or 30 years ago. The only cause the psychologists have 
come up with is "low self-esteem." Low self-esteem may indeed be an ingredient in teenage 
depression, but many of the teenagers who have killed themselves were hardly the victims of low 
self-esteem. At Carlisle, Tony Rodman, the 17-year-old who killed himself in 1985, was the high 
school's best athlete and an excellent scholar. Similarly, in Springtown, Pennsylvania, Shawn 
Stackhouse, 18, the third student at Palisades High School to commit suicide in 14 months, was 
co-captain of the football team and quite popular with his peers. In neither case was drugs 
mentioned as a contributing cause. 

So why are these young people killing themselves in such unprecedented numbers, and 
why is it happening all over America, in large cities, suburbs, and small towns? What all suicides 
have in common is the belief that death is preferable to life. In other words, all suicides have 
been brought to the point that life has become unbearable and hateful, and death has become the 
acceptable, benign alternative. 

It is easy enough to understand why an individual with an incurable, painful disease 
might prefer death to life. But the will to live is so strong that people will often endure the worst 
suffering in order to survive. Why would physically healthy youngsters, living in the freest and 
richest nation in the world, prefer death to life? Why would they hate life and love death? 

Many of the teenagers who kill themselves come from affluent, middle-class families. 
They live in comfortable homes and are well fed and clothed. They have cars, videos, stereos, 
and designer jeans. They travel on holiday vacations, visit Disney World, devour hamburgers, 
pizzas and milkshakes. They live in a society with boundless opportunities. Yet, none of this is 
enough to satisfy them. Apparently, material affluence cannot make up for spiritual 
impoverishment. Forty post-war years of humanist education has transformed America into a 
moral wasteland, which has made children far more susceptible to the evil influences in our 
culture than previous generations And hidden behind the statistics of those who have committed 
suicide are the thousands of others who have attempted suicide or have given it serious thought. 


One thing is certain, there was virtually no teenage suicide in the 1930s and 40s. Yet there was 
a depression, a world war, the holocaust, and an atomic bomb. Even so, teenagers had an 
optimistic, buoyant view of life -- even though they saw much more of death than today's young 
people are faced with. However, in the last ten years, 50,000 teenagers have committed suicide! 
Fifty thousand! The same number as Americans killed in the Vietnam war. To "stop the 
killing," thousands of students marched in the streets, took over university buildings, burned 
draft cards, and committed civil disobedience. But no one is demonstrating to stop teenagers 
from killing themselves, and there have been no Congressional investigations. All we have is 
anguish, handwringing, bafflement, and calls by educators and counselors for more "death and 
suicide education." 
Values Clarification 
Most Americans have never heard of death education, or even of values clarification, but 
these are the very subjects being taught in our schools that are creating in many young minds and 
hearts a hatred of life and a love of death. How is this done? 
The object of values clarification is to enable students to discard the values and religious 
beliefs of their families and create new sets of values reflecting their own personal desires and 
leanings, particularly those regarding sex. Many a youngster with homosexual leanings has been 
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encouraged by values clarification to reject the traditional Judeo-Christian prohibitions against 
sexual perversion and adopt an open and assertive homosexual lifestyle. 

Values clarification, of course, is humanism in action. It rejects the God of the Bible, the 
absolute moral standards set by the Ten Commandments, and the saving grace of Jesus Christ. 

Here are some of the tenets of humanism as presented in Humanist Manifesto I, 
published in 1933: 

Religious humanists regard the universe as self-existing and not created. 

Humanism believes that man is a part of nature and that he has emerged as 
the result of a continuous process .... The individual born into a particular culture 
is largely molded to that culture. 

Humanism asserts that the nature of the universe depicted by modern 

science makes unacceptable any supernatural or cosmic guarantees of human 

values .... The way to determine the existence and value of any and all realities is 

by means of intelligent inquiry and by the assessment of their relation to human 

needs. 

Religious humanism considers the complete realization of human 
personality to be the end of man's life and seeks its development and fulfillment 
in the here and now. This is the explanation of the humanist's social passion. 

Religious humanism maintains that all associations and institutions exist 

for the fulfillment of human life. The intelligent evaluation, transformation, 

control, and direction of such associations and institutions with a view to the 

enhancement of human life is the purpose and program of humanism. Certainly 

religious institutions, their ritualistic forms, ecclesiastical methods, and communal 

activities must be reconstituted as rapidly as experience allows, in order to 

function effectively in the modern world. 

Thus, according to the Manifesto, humanists must not be satisfied merely with creating a 
new non-theistic religion to compete with the traditional religions, but must transform, control, 
direct and reconstitute all existing associations and institutions to suit humanist goals. This, the 
Manifesto states, "is the purpose and program of humanism." 

Public education is one of the institutions that has already been totally "transformed" and 
"reconstituted" by the humanists, and values clarification is the means by which humanists 
transform, control, and redirect the values of children subject to their "instruction." 

Self-Fulfillment? 

The humanists claim that the purpose of life is not to glorify God but to achieve personal 
self-fulfillment. Thus, children are told that there is no God to glorify; that they are the products 
of evolution, intrinsically no better and not much different from the other "animals"; that they 
have no souls; that there is no savior, no redeemer, no forgiveness of sins (for there are no sins), 
no love from God, no life eternal, no absolute morals or values; and that their only purpose on 
earth is self-satisfaction, self-fulfillment, and self-realization, (although humanists are not too 
sure what they mean by "self-realization"). 

According to an article that appeared in the February 1975 issue of the Journal of School 
Health, the methodology of values clarification entails a three-step process: 

"This theory defines values as: (1) Chosen freely from alternatives, and after thought. (2) 
Cherished and affirmed publicly. (3) Acted upon consistently so as to become part of a pattern of 
life." Public affirmation, therefore, is an important part of the process; such events as Gay Pride 
parades in cities across America are little more than public exercises in values clarification. 
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The school curriculum was transformed in the 1940s and 50s by humanist educators to 
incorporate and reflect all of the goals of humanism. Many books have been written describing 
this transformation in great detail -- from Lawrence Cremin's The Transformation of the School 
(A.A. Knopf, 1961) to R. J. Rushdoony's The Messianic Character of American Education 


(Craig Press, 1963) to my own NEA: Trojan Horse in American Education (Paradigm, 1984),.'* 
NEA: Trojan Horse in American Education by Samuel Blumenfeld is available 
at $9.95 from: General Birch Services Corporation, 395 Concord Avenue, 
Belmont, Massachusetts 02178. Add $1.00 for postage and handling. 


* 


That humanists deny their control of public education and their proselytization of 
students is simply a reflection of their intellectual dishonesty and moral depravity. 

The National Education Association goes so far as to deny that it even knows what 
humanism is. In one of its recent pamphlets it wrote: "The whole notion of secular humanism is, 
in fact, entirely the invention of Radical Right leaders, writers, and fund-raisers. They've 
conjured up the concept, defined it, vilified it, and then attributed it to teachers." (The Radical 
Right Attack on the National Education Association, March 1985, page 4.) Yet, the NEA 
sponsored the creation of the National Training Laboratory at Bethel, Maine, in 1948, where the 
very techniques of sensitivity training, group dynamics, and values clarification were developed. 
It described the lab as "an intensive learning experience ... in which a staff of social scientists 
help translate research findings into classroom practice." 

The values clarification programs now in the schools are the handiwork of the humanists' 
"social passion," their compelling need to evaluate, transform, control, and direct everything. 

"The Survival Game" 

One of the most insidious of the values clarification exercises is the lifeboat "survival 
game." In such an exercise, students decide who must die on the overcrowded lifeboat so the 
others might live. Richard Mitchell, with his biting wit, describes how it works in his book, The 
Leaning Tower of Babel: 

The game provides a dramatis personae clearly differentiated by "socially significant" 

attributes: age, sex, ethos, calling, and other such contingencies by virtue of which 

a person is also a local and temporal manifestation. This is not one of the contexts 

in which educationists choose to warble paeans to "the uniqueness and absolute 

worth of the individual." (Inconsistency troubles them not at all...) In this case, the 

verdict must be "relevant," conducive to "the greatest good for the greatest 

number," and the exclusive focus on accepted notions of "social usefulness" 

assures that a decision will be made.... 

The children who "play" the game usually decide to dump an old 

clergyman, a man who is supposed to be prepared for that sort of thing -- being 

fed to sharks by a committee of children, that is. A busty young country-western 

singer will be preserved. She has many long years ahead of her in which to 

maximize her potential and serve the greatest good by entertaining the greatest 

number. And she is supposed to be prepared for that sort of thing -- being 

elevated to wealth and power by a very /arge committee of children. 

Obviously, there are many children whose psyches can survive the survival game, but 
others are far more vulnerable. Dr. Harold M. Voth, senior psychiatrist at the Menninger 
Foundation, writes: 

Many of the exercises of the Values Clarification process are beyond the young person's 
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comprehension. They are forced to contemplate carrying out acts (forced choice 
decisions) which in themselves violate the values they have been taught. I can see 
no purpose whatsoever in forcing a child to consider tossing an old woman out of 
a sinking rowboat or deciding who was more guilty in a grotesque tragedy of 
some sort. 

Values Clarification exercises, the exploration of attitudes and ethical 
systems inevitably involve the psychological makeup of the student and the 
teacher or counselor. The personality and its functioning of the pupil should be off 
limits to educators. How a child develops psychologically is the sole 
responsibility of the parents .... The human psyche is a complex system and 
should never be tampered with by inexpert individuals under the guise of Values 
Clarification rhetoric. 


But values clarification is only one-half of the lethal equation. The other half is "death 
education," as hideous a pedagogical perversion as has ever been concocted by supposedly sane 
educators. Never have children been subjected to a more subtle, insidious, and satanic form of 
psychic seduction and abuse. 

Death education began to be taught in American schools in the early 1970s, after the 
1969 publication of Elizabeth Kubler-Ross's influential book, On Death and Dying. Dr. 
Kubler-Ross, a Swiss psychiatrist, born in 1927, came to the United States with her family in the 
early 60s. She worked with terminally ill patients in Chicago and Denver. It was at the hospital 
in Denver that she gave a lecture on death and dying to medical students that made her famous 
and changed her life. Hitherto, the topic of death had been taboo. Since the publication of her 
book, she has traveled widely, lecturing to health professionals and laymen, visiting dying 
patients, spreading her credo that "dying can be one of the most beautiful, incredible experiences 
of life if it is shared with loved ones." Acceptance of death has become the central theme of Dr. 
Kubler-Ross' work. 

Out-of-Body or Out-of-Mind? 

In the 1970s Kubler-Ross became involved with a spiritualist cult in Southern California, 
led by a "spiritual healer" named Jay Barham who believed in "spirit guides" and practiced 
"out-of-body experiences." With Barham she founded a healing center called Shanti Nilaya, "the 
final home of peace," which has also become the center of a religious movement. In 1979, a 
scandal involving Kubler-Ross and Barham made headlines. 

According to a Playboy interview in May 1981: "In private sessions held at the Barham's 
ranch, a cult of followers gathered regularly to materialize spirit guides into human form. 
Barham was ostensibly the 'channel,' or medium, used. When group members began smelling 
transcendental rats, they defected in large numbers, speaking of odd sexual activities involving 
the 'spirits' and the guests. The San Diego district attorney's office entered the scene to 
investigate the story of a ten-year-old child sexually abused by a spirit entity who may or may 
not have been Barham in disguise." 

Eventually, the scandal died down and Kubler-Ross moved Shanti Nilaya to Virginia. 
Kubler-Ross herself has become the charismatic leader of a New Age death cult. According to 
Omega, The Journal of Death and Dying (Vol. 16, No. 2 -- 1985-86): "Kubler-Ross' religion is 
a new form of an old tradition of religious thought and practice, namely, the tradition of the 
mystery religions, which thrived in pre-Christian antiquity. The womb and the grave have been 
equated in mystery religions .... This is precisely the significance of Kubler-Ross' choice of death 
and dying as her primary consideration as a charismatic leader." 
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How and why Kubler-Ross' teachings were adapted for the classroom instruction of 
children in America's public schools is also something of a mystery. It can only be assumed that 
humanistic educators were strongly attracted to Kubler-Ross' philosophy of death and dying and 
felt compelled to bring this hitherto taboo subject to America's children. The Bible tells us in 
Proverbs 8:36: "All they that hate me love death." In other words, the love of death is equated 
with hatred of God. 

Removing Taboos 

The strong Biblical admonitions against spiritualism probably account for the death taboo 
in Western culture. Leviticus 19:31 reads: "Regard not them that have familiar spirits, neither 
seek after wizards, to be defiled by them: I am the Lord your God." And Leviticus 20:6 reads: 
"And the soul that turneth after such as have familiar spirits, and after wizards, to go awhoring 
after them, I will even set my face against that soul, and will cut him off from among his 
people." 

Just as all the other Biblical taboos have been removed by the humanists, so too has the 
taboo against death been removed. Death, of course, was the consequence of man's disobedience 
in the Garden of Eden. Mortality is the result of our sin; the Bible tells us, "The wages of sin is 
death." That is the human condition, which can only be overcome not by acceptance of death but, 
according to Christians, by acceptance of Jesus Christ. Thus, fear of death, or death anxiety, is 
not only inescapable, but reasonable, rational, and even desirable in that it will motivate us to 
avoid behavior that may lead to death. Comments Professor Richard W. Momeyer: "The man 
who is utterly fearless before death is foolish perhaps to the point of madness, and the one who is 
sanguine to that which really is terrible is rash." (Omega, Vol. 16 (1), 1985-86.) 

Yet, the stated purpose of "death education" is to remove the fear of death among 
children, to make them accept death as "a part of life," not as the annihilation of life. 
Kubler-Ross has said: "I have never viewed death as a tragedy, nor have I been afraid to die." 
But as Momeyer contrasts two views, he quotes Aristotle as stating: "Now death is the most 
terrible of all things; for it is the end, and nothing is thought to be either good or bad for the 
dead." 

So what should we teach our children? Parents have not been given a choice. The death 
educators have chosen to teach Kubler-Ross, not the Bible, not the accumulated wisdom of the 
ages from the Garden of Eden to the time of Aristotle to the present. 

What does death education actually consist of? Death education varies, but usually the 
components include questionnaires delving into the child's view of death and dying; the writing 
of obituaries, eulogies, epitaphs, and wills; planning funerals; visits to cemeteries and 
mortuaries; reading stories and books about death; and discussing abortion, euthanasia, and 
suicide. The whys and hows of suicide are discussed, and suicide notes are written. In some 
visits to funeral homes, children try out coffins; in math they measure each other for coffins, and 
in shop they build model coffins. Children also study the death customs of other cultures and 
develop a death vocabulary. In one second grade class in Lowell, Massachusetts, the children 
used the information in an obituary to work out arithmetic problems. Some death education 
exercises include fantasizing about dying. 

Thus it is easy to see how death education can be integrated into reading, math, shop, 
social studies, spelling, and art, where children draw pictures of death. There is no end to the 
possibilities. 

But what effect has death education had on our youth? Oddly enough, very little is known 
about that. Not even the spectacular increase in teenage suicide has stimulated interest or 
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curiosity among educational researchers in the effects of death education on our youth. Yet, 
much can be gleaned by reading between the lines of articles that advocate death education. 

For example, in an article published in the January 1980 issue of The Clearing House, 
entitled "Death Education: Help or Hurt?" the author, Nina Ribak Rosenthal, warns educators 
that they'd better get some death education skills before teaching the subject in the classroom. 
"Few school teachers," she writes, "have had training in the area and even fewer have been 
exposed to the problems and dangers associated with teaching about death and dying." 

Problems and dangers? What problems and dangers? 

"Death arouses emotions," she writes. "Some students may get depressed; others may get 
angry; many will ask questions or make statements that can cause concern for the instructor .... 
Students may discuss the fact that they are having nightmares or that the course is making them 
depressed or feeling morbid .... Others may have no reactions or feel a great sense of relief that 
someone finally is talking about the things they often felt they could not say. Others may become 
frightened. In fact, Bailis and Kennedy report that secondary students increased their fear of 
death and dying as a result of participating in a death education program." 

Desensitization 

Depression, fear, anger, relief, nightmares, morbidness. These are the emotions and 
reactions stirred up in students by death education. However, according to the writers, simply 
because death education can cause such emotional turmoil is no reason not to teach it. "Since 
death has been such a taboo topic, open and honest communication is essential. Such 
communication," she writes, "helps to desensitize students to anxiety-arousing items." 

Thus, death education is being used to "desensitize" children to death -- to remove or 
reduce that reasonable, rational, and useful fear of death that helps us to preserve our lives. 

Death educators are quite aware that they are dealing with a taboo subject, yet they are 
unwilling to ask why the subject has been taboo in Judeo-Christian culture. Just as discarding the 
taboo against premarital and perverted sex has led to social anarchy, individual misery, the 
murder of the unborn, and deadly disease, so has discarding the taboo on death led obviously to a 
dramatic rise in teenage suicide, a revival of pagan death cults, demonic practices, devil worship, 
and satanic murders. 

NEA Ennui 

Not unexpectedly, the National Education Association has played an active role in 
promoting death education. It pioneered in the development of sensitivity training and values 
clarification by sponsoring the National Training Laboratory, and it has promoted death 
education by sponsoring the writing and publishing of Death and Dying Education by Professor 
Richard O. Ulin of the University of Massachusetts. The book includes an 18-week syllabus for 
the death education teacher. An article in the Boston Herald American of July 23, 1978, states: 
"At the time [Prof. Ulin] began doing reading and research, the National Education Association, 
the publisher of the book, was looking for someone to write about death education. A friend who 
had heard about the NEA's quest matched the author with the publisher." 

The NEA has also promoted death education in its Journal. An article entitled "Teaching 
About Death," in the March 1973 issue stated: "Death by its very nature involves science and 
medicine, social studies and sociology, psychology, history, art, literature, music, insurance, and 
law." Thus, death education can easily be integrated into any subject and permits classroom 
discussion concerning "the moral and ethical issues of abortion and euthanasia, and the spiritual 
and religious aspects of death and afterlife." The article ends with this justification for teaching 
death education: "Subject matter for today's education must have universality, must be 


(c) 2000 American Opinion Publishing, Inc. -- Wwww.thenewamerican.com 


intrinsically interesting, must be intellectually challenging, must have both personal and social 
relevance, and must prepare students for /ife. We believe that teaching about death meets these 
criteria." 

In another article, also entitled "Teaching About Death" (September-October 1976), the 
author, an English teacher at a Wyoming high school, wrote: "The highlight of the course was 
our visit to a mortuary and cemetery .... Afterwards ... a boy stated, 'The visit to the graveyard 
and funeral home really blew my head, and I had to talk and think about death.’ "And another 
student commented: "After discussing it with others, death didn't seem like such a terrible 
happening." 

Death educators, of course, are aware that fear of the subject among teachers must be 
overcome. An article in Phi Delta Kappan (March 1974) stated: 

It is considerably easier to know something about sex education as an adult than it is to 

have experience with one's own death. But at least we do possess 

value-clarification precedents in approaching the subject of death. We have the 

rich experience now of sensitizing adults to racial and economic discrimination, 

sex stereotyping, and other human relations problems. It should be possible to 

apply some of the strategies used in those earlier inservice efforts to the topic of 

death and dying. No administrator should be surprised to find that his staff is 

afraid of handling this topic, when he considers that research studies reveal 

similar fears among medical practitioners and even prospective funeral directors 

.... Surely the topic is too important to be kept in the morgue any longer. 

Now that death education has been in the schools for over ten years, is there a way to measure 
its impact? Yes, there is, simply by piecing together the periodic reports on rising teenage 
suicide. 

According to the NEA Journal of November 1964, there were 550 teenage suicides in 
1962, seven years before the publication of the Kubler-Ross book. In April 1971 the NEA 
Journal reported that teenage suicide had increased to the point that it was "now the fourth 
leading cause of death among young people, exceeded only by accidents, malignancy, and 
homicide." The article further revealed that the rate of suicide for 15 to 19 year olds was 4.0 per 
100,000; 8.4 per 100,000 among 20 to 24 years olds; and only 0.5 per 100,000 among 10 to 14 
year olds. 

By September 1977 the NEA Journal reported that suicide had become "the third most 
common cause of death (after accidents and homicides)" among 15 to 24 year olds. The article 
went on to state: 

Suicide is reported rarely in youngsters before the age of 14, but at that age, there is a 

sharp rise in the frequency of both suicide attempts and suicides. 

The apparent large increase in the incidence of depression in teenagers is a 
relatively recent phenomenon. Until the last decade or two, depression was 

considered primarily to be a mental disorder of midlife or old age. Beginning in 

the 1960's, however, an increasing number of reports of depression in college 

youths appeared in the scientific literature, and some epidemologic studies during 

the last few years have shown that depression is a common disorder among the 

young. This shift toward younger age groups is an ominous sign.... 

Depression in children can lead to suicide. According to the Journal of School Health 
(November 1974): "Normally, adolescence is a time of wide mood swings, from very high to 
very low .... The risk of suicide is very high in the 15-25 year age group, particularly for males." 
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Yet, that high-risk age group is the one particularly targeted by death educators and 
values clarifiers who are knowingly contributing to widespread suicidal depression among the 
young. 

Get Them Out! 

Can anything be done about it? All children in public schools and even in some private 
schools are at risk. Values clarification and death education are so firmly entrenched in the 
curriculum that only a major rebellion on the part of parents and teachers will be able to change 
anything. The immediate solution for concerned parents is to remove their children from the 
public schools and either teach them at home or put them in reliable Christian or private schools. 
If they do not, they may face the agony of parents, such as those in Leominster, Massachusetts, 
who were left notes by two 15-year-old girls who committed suicide in November 1984. One 
note read: 

I'm happy! I love you all so Please Don't Be Sad or think it's your fault. Its just what I 

wanted to do so Good Bye for now!... I'm HAPPIER THIS way. I (love) you all 

so much!" 

The other note read: 

Life sucks and then you DIE! Goodbye cruel world I'm leaving you now 

and thier's nothin you can Say To make me change my mind! YES SA! I Love to 

Die I'd be happier I know it! So Please Let me Go. No hard feelings. Don't Be Sad 

ReJoyce Its my new beginning! It Didn't hurt I'm free and happy. 

It's almost as if these girls had fallen in love with death! Such abnormal, bizarre behavior 
among ordinary children does not come out of nowhere. Dr. R. J. Rushdoony had observed: 
"Humanistic education is the institutionalized love of death." In other words, death seduction has 
become the new satanic danger our children face. 

In the fall of 1986 two researchers at the University of Illinois at Chicago reported that 
"the white, male youth suicide rate has apparently stabilized at or near the highest point in 
recorded history." The suicide rate among white males 15 to 24 years of age had reached a peak 
in 1977, when, on average, about 22 out of every 100,000 young men killed themselves. Since 
then, the rate has appeared to stabilize. The slight decline from the 1977 peak could very well be 
the result of the removal of thousands of children from the public schools in the last ten years. 

But what all of this means is that we can expect the teenage suicide rate to remain near its 
all-time historic high for the indefinite future. Like teenage drug abuse, promiscuity and 
pregnancy, violence, and functional illiteracy, teenage suicide has become a permanent problem 
in America. 


Children Determine Who Should Die 
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that they were much less socially useful than some of those they were required to condemn to 
death. And the children were given the impression that this is what life is all about, that someday 
they'd have to make such horrendous decisions in actuality. 

When I complained at a news conference that this exercise was nothing less than the 
spiritual and emotional molestation of the students by their "educators," the principal of 
Clarkston High School defended the assignment as one that teaches students the "process one 
goes about in making choices." The principal was quoted in the local newspaper as saying that 
"the experience would not scar students and the exercise is not unrealistic in this age of nuclear 
threat. To not discuss such issues would be a disservice to students. I stand behind what's going 
on in that class wholeheartedly." 

Statistically it would have made more sense to teach children what they might do with a 
million dollars won in a lottery than what they might do if they were one of 15 left alive on 
earth! In addition, how could that principal be so sure that the experience "would not scar 
students"? Dr. Voth said that it might, and Dr. Voth knows more about the psyche than does the 
principal. In fact, there is plenty of evidence to suggest that children are indeed being scarred by 
such classroom exercises that spread pessimism, depression, and a hatred of life. Children take 
these exercises seriously. How can one love life if human sacrifice is taught as a means of 
solving social problems, and the socially useless are singled out as prime candidates for such 
sacrifice? What an utterly grotesque view of life to inculcate in the minds of young children. 

-- S.B. 


Questions on Death 

The "Question Death Attitude Scale" below was published by Health Education 
(June/July 1985 issue) in an article entitled "Teaching About Death: An Activity Exploring 
Feelings and Attitudes." The author, Aloysius J. Jangl, a heath care coordinator/teacher in the 
Longmeadow, Massachusetts public school system, claimed: "Death can be our greatest mentor, 
telling us to seize the moment, the now, the present and live it totally -- the past cannot be relived 
and the future at best is still a dream." 

The attitude scale was cited by Jangl as part of "an instructional strategy that has been 
used at the high school, middle schools, and adult education levels as an introductory activity 
into the area of death and dying." 

Question Death Attitude Scale 

Do you often think about your own death? 

Do you ever worry about being buried alive? 

Do dreams in which you die or come close to dying upset you the following day? 

Are you very much convinced that you will die in old age? 

. Does how you die (1.e. car accident, cancer, drowning, etc.) concern you more than when 
ou will die? 

If it were possible, would you like to arrange exactly how, when, and where you are to 
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Would you be scared to spend a night alone in a supposedly haunted house? 

Do you believe cemeteries harbor spirits of the dead? 

Do you believe people can communicate with the dead through seances? 

If an individual, practicing the black art of witchcraft, cast a tragic curse of death upon 
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you, would you be upset? 

11. Is it important for you to personally believe in some type of life after death, such as 
heaven, reincarnation, or nirvana? 

12. | Would the thought of selecting your casket disturb you very much? 

13. Do you think that undertakers, morticians, and funeral directors are weird, strange 
people? 

14. Do certain cultural customs, such as kissing or touching the corpse, give you a feeling of 
repulsion? 

15. Do you think autopsies are desecrations of the human body? 

16. Do you feel that individuals who participate in high death-risk activities such as 
hang-gliding, parachuting, and race car driving are brash fate tempters? 

17, Do you feel a survivor of a worldwide nuclear holocaust, who commits suicide, is an 
escapist/cop-out? 

18. — If your doctor knew that you had a terminal disease and limited time to live, would you 
want him to remain silent and not tell you? 

19. Do you disapprove of terminally ill people who choose not to receive medical treatment 
to prolong their life? 

20. Do you think that the parents of a terminally ill 10-year-old, stricken with leukemia, 
should conceal this fate from the child? 


All government originates in families, and if neglected, it will hardly exist in society .... 
The foundation of all free government and of all social order must be laid in families and in the 
discipline of youth. 


-- Noah Webster 


[T]he family is man's first and basic school. Parents have very extensively educated their 
child before the child ever sets foot inside a school. Moreover, every mother regularly performs 
the most difficult of all educational tasks, one which no school performs. The mother takes a 
small child, incapable of speaking or understanding a word in any language, and, in a very short 
time, teaches it the mother tongue. This is a difficult and painstaking task, but it comes simply 
and naturally in the family as an expression of the mother's love and the child's response to that 
love. 

-- R.J. Rushdoony 


A child educated only at school is an uneducated child. 
-- George Santayana 


America began its remarkable history without public education -- with the exception of 
some local common schools in New England. The federal Constitution does not even mention 
education, and it certainly does not enumerate a federal power to aid or regulate education. From 
the beginning of this country, education was an area of concern left to the families and churches 
in the individual states. 

-- John W. Whitehead 
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[A] native American who cannot read or write is as rare an appearance ... as a comet or 
an earthquake. 
-- John Adams 


The need for tutors is greater than ever. The reason for this is quite obvious. Public 
education is mass education, and there are hundreds of thousands of children who need 
individual, one-to-one attention if they are to achieve any real success in their schoolwork. The 
mass educational setting is simply not conducive to good work for many slow-learning children. 
In addition, public school instruction is deficient in so many ways, that millions of children of 
average intelligence are not learning what they should. 

-- Samuel L. Blumenfeld 


A general state education is a mere contrivance for moulding people to be exactly like 
one another; and as the mould in which it cast them is that which pleases the predominant power 
in the government, whether this be a monarch, a priesthood or an aristocracy, or the majority of 
the existing generation, in proportion as it is efficient and successful, it establishes a despotism 
over the mind, leading by natural tendency to one over the body. 

-- John Stuart Mill 


The long-standing and heated political debates -- over whether the schools should 
emphasize vocational or classical curricula, structured or flexible learning environments, phonics 
or look-say approaches to reading, creationism or evolution, forced busing or the neighborhood 
school concept, or religion or secularism -- would cease to be issues if government were divorced 
from education. Parents would be free to choose the school they believed would best serve the 
needs of their children, This would be certain to engender not only a flourishing diversity in 
education, but the more important benefit of greater parental involvement in, and responsibility 
for, the child's schooling. 

-- William F. Jasper 


How dare a government, professing to be free, lay violent hands on children and force 
them to attend particular schools, study particular books, under particular teachers? 

Whence does government derive the right to take advantage of my children and say 
when, where, what, and by whom they shall be taught? Whence does government derive the right 
to seize another man's money for the education of my children? 

How dare a government, professing to be free, invade the domain of private duty and 
private right that God assigned to parents? 

-- Dan Smoot 


LETTERS OF THE REPUBLIC 
Something To Think About 
In the name of openness, the American mind is being closed 


The Closing of the American Mind 
By Allan Bloom, Simon and Schuster, 1987, $18.95, 392 pages, hardbound. 


When was the last time you read a book that caused you to think, really think? No doubt, 
you could sight books that were informative or educational as well as books that, while 


(c) 2000 American Opinion Publishing, Inc. -- Wwww.thenewamerican.com 


important, were so poorly written that thinking (i.e., the mental struggle to understand) was the 
only way to get from beginning to end. But when was the last time you read a book that was not 
only authoritative and well-written but caused you to examine your presuppositions about God, 
man, and society? 

The Closing of the American Mind by University of Chicago professor Allan Bloom is 
such a book. From the opening page Bloom captivates the reader by explaining (in the words of 
the book's subtitle) "How Higher Education Has Failed Democracy and Impoverished the Souls 
of Today's Students." Yet Bloom's work is not just another book about the problems of American 
education (a problem that did not leave Bloom unscarred, as evidenced by his choice of the word 
"democracy"). Instead, the book is, as Bloom himself explains, "a meditation on the state of our 
souls." 

Be forewarned: This is not a book for the casual reader. Don't plan on making this your 
bedtime reading. The Closing of the American Mind is serious reading. As such, it requires 
serious thinking. A second warning: Don't expect to agree with everything Bloom writes. At 
once critical of liberals and conservatives, Bloom's work is a challenge to both to reexamine the 
intellectual and philosophical foundations of their socio-political formulations. 

Bloom opens his "meditation on the state of our souls" with an examination of the 
modern American student. His observations are based upon his 30 years as a university professor 
and thus offer a notable perspective on contemporary American life. Bloom's meditation also 
provides an unsettling glimpse into the future. For in modern America the University has become 
the path to success and positions of influence. 

"There is one thing a professor can be absolutely certain of," Bloom writes; "almost every 
student entering the university believes, or says he believes, that truth is relative .... The relativity 
of truth is not a theoretical insight but a moral postulate, the condition of a free society, or so 
they see it. They have all been equipped with this framework early on, and it is the modern 
replacement for the inalienable natural rights that used to be the traditional American grounds for 
a free society." 

Relativism has led to "openness" as "the virtue, the only virtue" of American education. 
No longer is the purpose of education, especially higher education, to make scholars out of 
students; it is now "but to provide them with a moral virtue -- openness." 

"Openness used to be the virtue that permitted us to seek the good by using reason," 
Bloom notes. "It now means accepting everything and denying reason's power." Openness is "not 
a means to exploring different answers to the great questions, but an excuse not to try to answer 
them at all." Thus, modern American education has resulted in a generation that has lost the 
ability to think, to reason intelligently. 

Of course, Bloom's book is not just an examination of the American student and the 
university that shapes him. His book is, rather, a penetrating look at the state of modern 
American society. The Closing of the American Mind is thus filled to overflowing with 
trenchant insights into American life. Note the following examples: 

¢ The Family -- "The dreariness of the family's spiritual landscape passes belief. It is as 
monochrome and unrelated to those who pass through it as are the barren steppes frequented by 
nomads who take their mere subsistence and move on .... People sup together, play together, 
travel together, but they do not think together. Hardly any homes have any intellectual life 
whatsoever, let alone one that informs the vital interests of life. Educational TV marks the high 
tide for family intellectual life .... [F]athers and mothers have lost the idea that the highest 
aspiration they might have for their children is for them to be wise -- as priests, prophets or 
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philosophers are wise. Specialized competence and success are all that they can imagine." 

* Values Clarification -- "Such education is little more than propaganda, and propaganda that 
does not work, because the opinions or values arrived at are will-o'-the-wisps, insubstantial, 
without ground in experience or passion, which are the bases of moral reasoning .... The new 
moral education has none of the genius that engenders moral instinct or second nature, the 
prerequisite not only of character but also of thought." 

¢ The Bible --"{A] life based on the Book is closer to the truth ... it provides the material for 
deeper research in and access to the real nature of things. Without the great revelations, epics and 
philosophies as part of our natural vision, there is nothing to see out there, and eventually little 
left inside. The Bible is not the only means to furnish a mind, but without a book of similar 
gravity, read with the gravity of the potential believer, it will remain unfurnished." 

The Closing of the American Mind is required reading for every thoughtful citizen 
concerned with the decline of American society. Again, you may find yourself in disagreement, 
even sharp disagreement, with some of Bloom's arguments. But it will challenge you to think. In 
this hour of need, America most desperately needs citizens who can think. 

-- KIRK KIDWELL 


LETTERS OF THE REPUBLIC 
Textbooks on Trial 
Censorship: Evidence of Bias in Our Children's Textbooks 
By Paul C. Vitz, Servant Books, 1986, 142 pages, $6.95, paperback. 


Forty years ago, C.S. Lewis opened his classic study on education, The Abolition of 
Man, with the words, "I doubt whether we are sufficiently attentive to the importance of 
elementary text-books." Now, four decades later, public school textbooks have finally begun to 
receive the attention they deserve. In fact, the content of these textbooks has been the subject of 
two court cases decided over the past eight months: the Tennessee case decided on October 24, 
1986, and the Alabama case decided on March 4, 1987. 

These two decisions unleashed a storm of controversy. The Alabama decision was 
denounced by some legal experts as "bizarre" and "far out." Anthony Podesta, president of 
People for the American Way, called the decision "very dangerous." And U.S. Secretary of 
Education William Bennett has criticized the Tennessee decision as a "mistake." 

At the heart of the debate is the contention that many public school textbooks teach, 
among other things, witchcraft, ethical relativism, disobedience to parents, disrespect for 
marriage and the traditional family, evolution, secular humanism, and one-world government. 
While conservatives by and large acknowledge the humanistic bent of the textbooks used in the 
nation's public schools, liberals, especially in the media and the education establishment, dispute 
this assertion. 

Yet the only systematic study of the treatment of religion and traditional values in public 
school textbooks found pervasive anti-Christian, anti-family and anti-conservative content in the 
books. The study by New York University psychology professor Paul C. Vitz, originally 
published by the National Institute of Education, has now become the subject of a book, 
Censorship: Evidence of Bias in Our Children's Textbooks. 

Vitz studied a representative sample of public school textbooks that are used by some 50 
to 80 percent of all school districts in America. His conclusion: "Religion, traditional family 
values, and conservative political and economic position have been reliably excluded from 
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children's textbooks .... These studies make it abundantly clear that public school textbooks 
commonly exclude the history, heritage, beliefs, and values of millions of Americans." 

Censorship is a required reference book for anyone concerned about the state of 
American education today. While the writing is somewhat technical, with discussions of the 
study's sample and research methodology, it nevertheless is compelling reading. Page after page 
contain examples of blatantly outrageous censorship. Note the following: 

¢ Social Studies (Grades 5-6) -- "The overwhelming impression received from all these books 
is the superficiality of their treatment of just about everything .... Nevertheless, certain aspects of 
the abysmal coverage of religion deserve special emphasis. For example, not one book notes the 
extreme liveliness and great importance of religion in American life in general .... Religion in the 
twentieth century hardly figures at all in these books; the whole issue is seriously neglected." 

* American History (Grades 11-12) -- "{N]ot one of these texts acknowledges, much less 
emphasizes, the great religious energy and creativity of the United States .... For all practical 
purposes, religion is hardly mentioned as existing in America in the last seventy-five to one 
hundred years .... An additional characteristic of these texts is their common tendency to omit 
conservative political issues and conservative historical figures in presenting American history 
since World War II." 

* Reading (Grades 3-6) -- "Serious Judeo-Christian religious motivation is featured nowhere 
.... In contrast, primitive and pagan religions, as well as magic, get considerable emphasis. 
Patriotism is close to nonexistent in the sample .... Traditional roles for both men and women 
receive virtually no support, but feminist portrayals regularly show women engaged in activities 
indistinguishable from those of men. Finally, clear attacks on traditional sex roles, especially 
traditional concepts of manhood, are common." 

After studying literally hundreds of public school textbooks, Vitz came to the conclusion 
that "the bias in these books is not accidental .... Instead, the bias is, I believe, the consequence of 
the widespread, dominant, secular worldview found throughout the upper levels of the field of 
education, especially among those who control the schools of education, the publishers, the 
federal and state education bureaucracies, and the National Education Association." 

Vitz does not leave the reader hanging from a rope of despair; nevertheless, the solution 
he recommends is flawed. While he argues -- correctly, we believe -- that it is futile to attempt to 
reform the public school textbooks or even the public school system itself, he errs by offering as 
the only sensible alternative government education tax credits and vouchers to those parents who 
choose to educate their children in a private school. Vitz points out that the liberal education 
establishment vehemently opposes such vouchers (because it views them as a Challenge to their 
monopoly on the minds of our children) and that every other major Western nation already 
supports non-public schools with public money. But he apparently fails to recognize the dangers 
always inherent in inviting, or even in accepting, any kind of government assistance. Private 
education is the solution, but private education supported by government money will not long 
remain truly private. 

Whether or not the reader agrees with public support for private education, Vitz's book 
documents the very real threat public education textbooks pose to the survival of a free America. 
And for that reason Censorship is must reading. For, as Vitz himself observes, "to control the 
content of a nation's textbooks is to control that nation's future." 

-- KIRK KIDWELL 


EDUCATION They All 
Lived Unhappily Ever After 
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Contemporary young fiction is corrupting the innocence of our children 


Not long ago, nine-year-old Jessica Human picked the book, No Apologies, Please, from 
the shelf of her elementary school library in Webster, a small peaceful Texas community not far 
from Houston. But the young girl did not get past the second page before stumbling upon the 
word, "ass." Horrified, she rushed up to the librarian and exclaimed: "There's bad words in here!" 

When Jessica's mother, Renee Human, examined the book, she too was horrified. She 
was also thankful that her daughter had not read the book to the point at which the heroines -- 
two stage-struck, 14-year-old girls -- banter about virginity, lesbianism, and fornication. 

Alarmed that such a book was in the elementary school library -- readily available to 
innocent, young school children -- Mrs. Human filed a complaint. Fortunately, the Clear Creek 
School District Superintendent, Dr. John Ward, was sympathetic with her cause. He promptly 
removed the book, written by Marilyn Singer and published by E. P. Dutton, from the library 
shelf. 

That such objectionable books in public school libraries are readily available to curious 
children is not the only cause for concern. Such books are also frequently assigned by teachers as 
required reading for book reports and study lessons. A case in point occurred recently in 
Cleveland, when a teacher assigned his ninth grade honors class to read Stephen King's book, 
Salem's Lot. Local parents and Baptist preachers strongly objected on the grounds that the novel, 
which deals with a New England vampire, was laced with lewd language and raunchy sex 
scenes. To make matters worse, the teacher had deliberately called attention to the objectionable 
passages by having his students ink them out. 

As a consequence of this growing concern over objectionable school library books, 
parents in communities across America are organizing efforts to have the offensive material 
removed. Seldom do such efforts receive the cooperation Mrs. Human and her daughter Jessica 
obtained in having No Apologies, Please removed from the library shelf. More often than not, 
stiff resistance is encountered from school bureaucrats, the National Education Association, 
Norman Lear's People for the American Way, the National Council of English Teachers, and the 
American Library Association. 

John Kean, chairman of the National Council of English Teachers, reported at the end of 
1986: "In the last year, censorship reports to us have soared 35 percent across the country. More 
and more school districts are reporting attempts, and half are successful." 

Legacy of a Radical Age 

Statistical studies have revealed that, of all the books found objectionable by concerned 
parents, the vast majority were originally published in the decade of the 1970s. The explanation 
for this is quite simple. It was during that decade that the radicalism of the hippie age, with its 
emphasis on immorality and amoral lifestyles, infiltrated and subverted the children's book 
publishing industry. 

Mimi Cayden, who is affiliated with the New York publishing house, E. P. Dutton, 
recently described how she personally witnessed this drastic transformation within the publishing 
world. When she first entered the business in the early 1960s, children's book publishers worried 
about such things as passages in which parents drank beer or smoked cigarettes. But by the 
1970s, the industry had been completely subverted. Once-taboo subjects became popular themes 
in children's literature. Writers and publishers championed the "new realism," in which they 
explored everything from alcoholism to drugs to homosexuality to fornication. Today, the 
teenagers who lived through the radical hippie age are parents complaining about how books 
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reflecting the values of that immoral age are corrupting their children. "I think we've come full 
circle," Mimi Cayden stated. 

"We're definitely in a conservative period now," agreed George Nicholson, a spokesman 
for Dell. "We seem to get complaints about the same books. Letters circulate against these 
books." Nonetheless, many of the big publishers like Dell continue to publish the offensive 
books and haughtily defy the complaints of concerned parents. 

Most Objectionable Author 

The children's author who has outraged more parents than any other is undoubtedly Judy 
Blume, who has approximately 33 million books in print, all published by Dell. Her books -- 
which contain profanity and deal with such subjects as puberty, menstruation, divorce, and 
cruelty to fat children -- are found in numerous elementary school libraries thoughout the United 
States. 

"Censorship attempts against my books quadrupled following the 1980 elections, when 
this President came into office," said Blume, a divorcee with two grown children. "I believe my 
books are the target of the religious right. They are creating a climate of fear." 

Judy Blume's prominent role in authoring and promoting objectionable books for children 
has made her the darling of the left. Not long ago, she shared an American Civil Liberties Union 
award with a group of her admirers who had won a hard-fought battle in Georgia to keep her 
books on the library shelves. She has also received a Center for Population Options award for 
teaching "sexual responsibility" to children with her book, Forever, a novel that explicitly 
described the romance between two 17-year-olds and their first sexual experience. 

"I wrote that book after my daughter, who was then 14, asked for a story about two nice 
kids who fall in love and have sex," Blume explained. "In Forever, the characters love each 
other. They think about having sex before they do, and then they do it with responsibility. They 
go to Planned Parenthood. The boy is hurt in the end because she leaves him, instead of the other 
way around. She says she's not quite ready for 'forever."" 

There are many parents like Lottie Beth Hobbs of Fort Worth, Texas who do not think 
this is a suitable book for elementary school libraries. Mrs. Hobbs, who is affiliated with the 
Pro-Family Forum, has therefore included Blume in the pamphlet she has written, X-Rated 
Children's Books. She warns parents that Forever is nothing more than a "how-to" sex manual 
for children. 

"Blume says she's revealing life as it is. It doesn't portray life as it is in our family. We 
need somebody to uphold some kind of morals," Mrs. Hobbs declared. "Authors like Judy Blume 
disguise destructive sexual ideas with bedtime stories." 

The True Censors 

Lottie Beth Hobbs of Pro-Family Forum urges all concerned parents to scrutinize the 
public and school library shelves in their communities, claiming that since those libraries are 
publicly owned parents have a right to assist in the book selection process. "Somebody must 
decide on any and all books that should go into a library," she emphasizes. 

Her Pro-Family Forum pamphlet points out that publishers, book reviewers, and 
librarians constantly pick and choose which books to print or buy. "This constitutes pre-emptive 
censorship," Mrs. Hobbs argues. "They scream censorship when we enter the selection process, 
but they've already gotten their ax in before parents ever know. Are they infallible? I feel it's 
totally improper for librarians to have the attitude, 'You furnish us the children and the money, 
and then, by glory, keep your hands off." 

-- WARREN L. MCFERRAN 
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EDUCATION 
Who Will Control? 


Carnegie Plan to Control Teachers 

The second annual Carnegie Forum on Education and the Economy met in May in San 
Diego and announced the establishment of the National Board for Professional Teaching 
Standards, Inc. The new nonprofit corporation will certify teachers who meet its prescribed 
standards, and its advocates hope that eventually certification by the National Board will 
determine who may or may not teach in the United States. 

The new program for national teacher certification is the culmination of planning by a 
33-member group that has been working since last year's Forum meeting. Legislation may soon 
be introduced in many states to make a certificate from the board a prerequisite for obtaining a 
teaching license. Both the National Education Association and the American Federation of 
Teachers can be expected to lead these efforts in the state legislatures. Mary Hatwood Futrell and 
Albert Shanker, presidents respectively of the NEA and AFT, both sit on the National Board. 

A national certificating body of this type is a bonanza for the teachers unions and 
something they have long advocated as a means of control over entry into the teaching field. 
"You have to control the gate," Mrs. Futrell said at the meeting. "You have to govern who comes 
[into the profession] as opposed to saying it is just for the people who are already in." Mrs. 
Futrell was also fairly candid regarding her expectations for NEA dominance of the new board. 
"Assuming that those who become members of the board and those who hold certificates will 
reflect the membership of the profession," she said, "then we would project that down the road ... 
we will be the union that has the majority representation." 

The NEA and its allies no doubt plan eventually to make private schools subject to the 
certification policies of the board as well. Resolution C-1, adopted by the 1985 NEA 
Representative Assembly states "that private K-12 (kindergarten-12th grade) educational 
institutions must employ teachers who hold public educator certificates from their respective 
states." Resolution F-2 that same year asserts: "A teaching certificate must be legally recognized 
as the primary requirement for employment in every public and private school (K-12)." 

The Carnegie Corporation, the sponsor of the annual forum, has pledged $1 million per 
year over the next five years for support of the National Board. 

Socialist Insecurity for Tots 

In the past two months, thousands of schools across the country have been sending Social 
Security application request forms home with students. In a press release dated April 16th, the 
Los Angeles School Board stated: "Most children five years of age, or older, will need a social 
security number by next year. To help the federal government inform parents of the new 
requirement, the Los Angeles Unified School District will be sending home information with 
students during the month of May." 

Phil Gambino, Social Security press officer in Washington, DC, told THE NEW 
AMERICAN that "the Administration has asked its 1,300 district offices to do outreach 
programs not only through the schools, but through the Boy Scouts, Girl Scouts, libraries and 
other avenues." "We expect about nine million new Social Security card applications, as a 
result," he said. 

Under the Tax Reform Act of 1986, children five years of age or older need a Social 
Security number in order to be claimed as a dependent when parents file tax returns. 

Against the Constitution, 401-1 
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By a vote of 401-1 on May 21st, the U.S. House of Representatives passed a multi-billion 
dollar authorization bill to extend and expand 14 programs for elementary, secondary, and adult 
education through fiscal year 1993. The federal government has no constitutional authority to 
provide educational assistance, and every Congressman has taken an oath to uphold the 
Constitution. Nevertheless, Representative Phil Crane (R-IL) was the lone Congressman who did 
not violate that oath on this particular vote. 

-- WILLIAM F. JASPER 


BETWEEN THE LINES 


The Evil Empire Is No Joke 

ITEM: Syndicated columnists Rowland Evans and Robert Novak reported in the Boston 
Herald on May 24th that President Reagan "is making special preparations to give Soviet leader 
Mikhail Gorbachev a warm reception for the probable summit this fall by collecting all the 
Russian jokes he can." 

BETWEEN THE LINES: Now let's see, where can we find some good joke material in 
the Soviet Union? Perhaps in the labor camps of the Gulag where millions of slaves suffer 
brutality and deprivation. Or maybe in the psychiatric prisons where opponents of the regime are 
subjected to shock treatments and drug experiments. Or possibly in the Kremlin itself where 
Soviet rulers plan and supervise "comedy routines" that maim Afghan children with explosives 
disguised as toys, massacre Cambodians and Laotians with poison gas, and slaughter Angolans 
and Nicaraguans with sophisticated military hardware. 

Ronald Reagan has sure come a long way since he correctly labelled the USSR an "evil 
empire" in 1981. Now he looks forward to joking with the evil monster who presides over the 
evil empire. The joke would appear to be on those Americans who thought that in voting for Mr. 
Reagan they were electing a man who would finally treat the Communists as the dangerous 
enemy they have proven to be since 1917. 

Studds' Sexual Orientation 

ITEM: The May 24th New York Times reported that "Representative Gerry E. Studds, 
Democrat of Massachusetts, is mailing the United States Surgeon General's report on AIDS to 
each of the 268,000 households in his district and urging other members of Congress to follow 
suit." According to the Times, the mailing was prompted by Studds' belief that the Reagan 
Administration has been "criminally negligent" in educating the nation about the fatal disease. 

BETWEEN THE LINES: The Times left two significant facts out of its story: (1) The 
principal cause of AIDS is homosexual activity. (2) Representative Studds is an admitted 
homosexual who was censured by his House colleagues in 1983 for having had sex with a 
17-year-old male congressional page ten years before. Studds could do more to curb AIDS by 
urging his homosexual friends to end their perverted lifestyle than by sending out a report that is 
wrong both in the information it presents and the advice it gives about preventing AIDS. 

More Like Privileged Class 

ITEM: At an American Booksellers Association meeting in Washington last month, 
retired Speaker of the House Tip O'Neill (D-MA) was promoting his memoirs, which are 
scheduled for publication next fall. According to the May 26th Boston Globe, O'Neill talked 
about his working-class background, saying that he cut grass, trimmed hedges, and worked in a 
gas station when he was a teenager. 

BETWEEN THE LINES: Tip O'Neill's membership in the working class ended in 1936 
when he graduated from college and was elected to the Massachusetts House of Representatives 
in the same year. For the next 50 years -- 16 in the Massachusetts House and 34 in the U.S. 
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House of Representatives -- O'Neill was a member of the privileged class, living off the 
taxpayers while hurting his working-class constituents by feverishly promoting bigger 
government, higher taxes, and a vast array of programs that have put the country on the brink of 
economic chaos. His long and profitable association with the political elite far outweighs his 
brief contact with the working class more than half a century ago. 

Fr. Hesburgh's Other Ties 

ITEM: /n an editorial entitled "The Hesburgh Legend," the May 22nd New York Times 
paid tribute to the Reverend Theodore Hesburgh, who has just retired after 35 years as president 
of Notre Dame. Among other things, the Times mentioned Fr. Hesburgh's long service on the 
U.S. Commission on Civil Rights, his 14 presidential appointments, and his leadership at Notre 
Dame that "transformed a school perceived as a football factory into a first-rate academic 
institution." 

BETWEEN THE LINES: Omitted from the Hesburgh editorial were some of his other 
affiliations, including many years on the board of the Rockefeller Foundation, which gained 
notoriety for financing and promoting the killing of millions of unborn babies in abortion 
chambers around the world, and membership in the Council on Foreign Relations and the 
Trilateral Commission, those twin towers of internationalism and appeasement of Communism. 

Reforming the Political System? 

ITEM: /n an interview with James Reston that was published in the May 12th New York 
Times, White House chief of staff Howard Baker recommended that Reston read "Lloyd Cutler's 
piece on reforming the political system .... As Cutler wrote, we have to re-establish the link 
between the Congress, the President, and the party. A four-year term for House members, 
coterminous with the President, would create an astonishing togetherness between the House 
and the President. The President has read the Cutler report, and I hope to have him and Cutler 
talk about it after the first of the year." 

BETWEEN THE LINES: The report referred to is entitled A Bicentennial Analysis of 
the American Political Structure. It was issued in January of this year and it contains the 
recommendations of the Committee on the Constitutional System, an organization that seeks to 
change our constitutional structure on the grounds that an "eighteenth-century American political 
system" cannot handle twentieth-century problems. 

In addition to four-year terms for House members, which would make them less 
accountable to the people, Cutler and his colleagues have also recommended eight-year terms for 
Senators; letting members of Congress serve simultaneously in the Cabinet; relaxing 
requirements for treaty ratification from two-thirds of the Senate to sixty percent; and, most 
ominous of all, permitting the President or Congress to call new elections "for resolving 
deadlocks over fundamental policy issues." 

The Cutler recommendations, if adopted, would weaken the separation of powers that has 
been a key guarantor of freedom for 200 years and would bring America closer to tyranny. They 
should be summarily rejected. 

-- JAMES J. DRUMMEY 


THE LAW 
Retribution Is An Obligation 


Capital punishment is society's way of demonstrating respect for life! 


According to the erroneous "seamless garment" theory, one cannot consistently oppose 
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abortion without also opposing capital punishment. This theory ignores the reality that the right 
to life can be forfeited by an individual's voluntary choice. 

An aggressor who tries to kill another individual has forfeited his right to life if the only 
way the intended victim can save himself is to kill the aggressor. An unborn child is not an 
aggressor, nor can he voluntarily forfeit his right to life. A murderer, however, may properly be 
held to have forfeited his right to life by subjecting himself to the rightful power of the state to 
impose the death penalty. 

The state has the right to impose the death penalty. But one may reasonably disagree as to 
whether or not that power should be exercised at a given time or place or for certain crimes. 
Thus, one may consistently oppose, on prudential grounds, the implementation of the death 
penalty while also opposing legalized abortion. It is inconsistent, however, to oppose the death 
penalty for convicted murderers while favoring it by abortion for innocent unborn children. 

The three purposes of criminal punishment are rehabilitation, deterrence, and retribution. 
While civic rehabilitation is irrelevant with respect to the death penalty, that penalty does in fact 
deter homicide in some cases. The basic justification for capital punishment, however, is 
retribution. 

Professor Walter Berns noted: "Our schedule of punishments reflects what we have been 
made ashamed to admit now, namely that in addition to the effort to deter crime, we punish in 
order to pay back, to retribute. Retribution constitutes a justification for punishment, and, I shall 
argue, it is altogether proper to pay back a murderer in kind. Our schedules of punishment are an 
effort to make punishment fit the crime; to agree with this principle is to agree that retribution 
should play a role in punishment." Professor Berns properly relates retribution to righteous 
anger: 

That anger is not reprehensible. Anger is the sentiment aroused by the sight of injustice, 

and is therefore, intimately allied with justice -- and civil society requires justice. 

But that anger has to be tamed, and the local police alone cannot do it. I mean, the 

police protecting the suspect at the police station cannot tame that anger unless 

they can assure that righteously angry crowd that the murderer will be paid back. 

But there is more in this than immediately meets the eye: that anger is satisfied 

when retribution is exacted, yes, but that righteous anger is also rewarded when 

retribution is exacted. And that righteous anger should be rewarded, for its basis is 

the sentiment that to murder is wrong. The law blames murder when it punishes 

the murderer; the law praises those who do not murder when it punishes that 

murderer, and in this way deters murder. 

The execution of Adolf Eichmann is an obvious example of this retributive "pay back" 
for murder. When society attaches the ultimate penalty to murder, society stigmatizes it as the 
crime of crimes and promotes respect for innocent life in a way that operates incidentally to deter 
homicides. Indeed, one consequence of abolishing the death penalty for murder is the 
development of a public attitude that murder is an offense qualitatively no different from 
embezzlement, burglary, and other crimes punished by imprisonment. This is especially true 
when murderers, as other criminals, are generally eligible for parole. In the process, respect for 
innocent life is lessened. 

The common good requires that the punishment fit the crime, whether that crime be a 
theft of a bicycle or an ax murder. As an exercise in retribution, punishment serves to right the 
balance of justice that is disturbed by the crime, provided that the punishment is appropriate. 
Suppose, for example, that the assassin (whoever he might be) of President Kennedy were 


(c) 2000 American Opinion Publishing, Inc. -- Wwww.thenewamerican.com 


apprehended and properly convicted of that crime. And suppose that, after conviction, he were 
sentenced only to perform 30 days of community service. The nation would be properly 
outraged, because that grossly inappropriate sentence would be unjust to the community and 
contrary to the common good. It would diminish respect for the principle -- which is essential to 
a peaceful and just society -- that each person is responsible in appropriate measure for his 
voluntary acts. Even for a murderer, however, a reasonably lesser penalty might be justified by 
special circumstances, such as extreme youth of the defendant, provocation, etc. And a criminal 
penalty might be entirely inappropriate on account of some kinds of insanity. But, apart from 
special circumstances, there are some crimes, such as deliberate murder or treason, for which 
death can be the only appropriate penalty. 

The death penalty should be supported and imposed only with reluctance and with 
scrupulous procedural safeguards. Prudential objections may be legitimately made to its use in a 
particular country or time. Thus, the Catholic bishops of the United States, while recognizing the 
power of the state in principle to impose the death penalty, have repeatedly opposed its use in 
this country because of its discriminatory application and because, in their opinion, it leads to 
"the further erosion of respect for life in our society." This is not an argument of faith but of 
prudence. Such prudential objections do not deny the power of the state to impose the death 
penalty when needed to restore the balance of justice for the good of society. 

-- CHARLES E. RICE 


STRICTLY BUSINESS High Risk of 
No-Risk Insurance 


Will insurance companies be allowed to assess the risks involving AIDS? 


The Centers for Disease Control changed their projections recently. Scientists had 
estimated that there would be 270,000 diagnosed cases of AIDS in the United States by 1991. 
The Center now expects that there will be 324,000 cases by the end of 1991. 

These figures are particularly alarming when one considers that in 1981 there were only 
73 known AIDS cases in the entire country. Currently, the Center reports that there are 35,518 
reported cases, with another 1.5 million believed to be carrying the virus. Based on the latest 
study of the incubation periods of AIDS, as many as 60 percent of these will develop the disease 
within the next seven years. 

The economic impact of an epidemic of this scale is mind-boggling. According to a 
private study conducted by Anne Scitovsky, a health economist at the Palo Alto Medical 
Foundation, the medical cost of caring for the increased number of AIDS victims will increase 
eight fold to $8.5 billion by 1991. The Scitovsky study, which was endorsed by the Office of 
Technology Assessment, also estimates that lost wages -- most victims are young and in their 
prime earning years -- could be as high as $55.6 billion by 1991. 

The U.S. Public Health Service estimates that the total annual cost of treating AIDS 
patients could exceed $16 billion by 1991. According to insurance officials, the cost to their 
industry could reach over $10 billion a year. 

In San Francisco, thanks to clinics and other cost-cutting measures, care for the average 
patient currently ranges from $35,000 to $70,000 per year. According to the Centers for Disease 
Control, from the onset of the disease to death, the national average cost is $150,000 per case. 

With statistics and cases like this, combined with an average four year incubation period 
and a 100 percent fatality rate, it is not surprising that the insurance industry is nervous. Indeed, 
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AIDS is a health and life insurance nightmare. 

Barbar J. Lautzenheiser, a Connecticut-based insurance consultant, reports that a 
34-year-old man with evidence of exposure to AIDS is at least 26 times more likely to die within 
seven years than the average person. By contrast, the much berated smoker is only twice as likely 
to die as the average person, and those with diabetes are four times as likely to die. No wonder 
that, in a recent survey of the Health Insurance Association of America, 91 percent of the 
companies considered an AIDS infected applicant "uninsurable" at any price. 

The insurance industry would like to handle AIDS just as they have other past killer 
diseases. That is, through careful analysis and risk assessment. Because insurance companies are 
not in business to pay out benefits, before issuing a policy, they carefully assess risks by studying 
known medical history, statistics, and probabilities. Premiums paid by customers are based on 
these actuarial risks. 

In an effort to screen out high-risk applicants, and to minimize their losses, an increasing 
number of insurance companies have taken the prudent step of requiting AIDS blood testing for 
new policies. This has triggered howls of protest from the homosexual community. 

Despite recent media efforts to proclaim AIDS "everyone's disease," the fact remains that 
over 73 percent of AIDS victims are homosexual and bisexual men. Including intravenous drug 
users, the high-risk profile increases to 90 percent. Heterosexuals account for less than 4 percent 
of the total. 

Yet, while spearheading the fight to convince the public that AIDS is no longer just a gay 
problem, the same homosexual lobby has also managed to turn the AIDS insurance question into 
a civil rights political issue. Charging discrimination, gay rights activists have unleashed their 
considerable political clout and have been able to prohibit insurance companies from using AIDS 
testing before writing policies. 

For example, in Washington DC last June, the city government passed a law prohibiting 
AIDS testing for life and health insurance applicants. As a result, at least three dozen insurers 
have stopped writing policies in the nation's capital. Says Dr. Donald Chambers of Lincoln 
National Life Insurance, "they've tied our hands by making underwriting too much of a risk for 
us there." Massachusetts, Wisconsin and California have also passed laws banning AIDS blood 
tests. Connecticut and several other states are currently debating similar prohibitions. 

Of this national trend, Karen Clifford of the Health Insurance Association says, 
"Stripping insurance companies of the ability to assess risk literally rips out the foundations of 
insurance and marks a very dangerous precedent that could ultimately destroy the industry." 

If the homosexual lobby succeeds in forcing private insurance companies to insure all 
applicants nationwide without regard to individual lifestyles there will be several disastrous 
effects: 

¢ Premiums for all insurance customers will be increased as companies attempt to recoup their 
losses; 
* Increased premiums will in turn make health and life insurance too expensive for many 
people, causing a net decrease in total private coverage; and 
* Because fewer people will be able to afford insurance, there will be increased political 
pressure for the creation of a multi-billion dollar government program of national health care. 

Of course, many of the same activists currently seeking to hamstring the private 
insurance industry already favor socialized medicine. In the long run, an AIDS testing ban would 
be a double victory for the interventionists. 

For the good of AIDS victims and the insurance industry, as well as society as a whole, 
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the private sector should be left alone to solve the economic problems caused by AIDS. 
-- MARK D. ISAACS 


NEWSLETTER LINE 


This review of major financial newsletters is not intended by THE NEW AMERICAN as 
personal financial advice. 

Michael Linden says in the April 22nd issue of Perspectives On Hard Assets that gold's 
current gains are due to uncertainty, and when that wanes "I don't think a long-term bull market 
will be in evidence." (Box 1319, Ashland OR 97520, $88) 

Tony Henfrey observes in the April 23rd issue of the Big Picture a rising inflation rate 
for at least the next 12-18 months. He also thinks interest rates are headed up. (Box 9137, 
Allentown PA 18105, $144) 

James Sibbet reports in the April 30th issue of Let's Talk Silver & Gold that he thinks a 
silver short-squeeze is on and he believes Japan is the big buyer. Do not sell your silver, 
regardless of the spastic rule changes imposed by the commodity exchange, he says. (1091 East 
Woodbury Road, Pasadena CA 91104, $200) 

Dale Page says in the April 26th issue of Investment Newsletter that he is not bearish on 
the stock market but he is cautious. He also thinks the negative ramifications of the weak dollar 
have increased the probability of a recession this year from 25 percent to 50 percent. (Box 1488, 
Hutchinson KS 67501) 

Al Owen reports in the April 27th issue of Newsletter Digest that he expects gold to top 
out around $500 in this "bear market rally." And he expects to buy gold at under $300 "a year or 
two from now." (2335 Pansy Street, Huntsville AL 35801, $75) 

Peter Dag observes in the April 27th issue of the Peter Dag Investment Letter that gold 
and silver are poised for a sharp decline, especially if the Fed can slow down the economy and 
keep inflation under control. (65 Lake Front Drive, Akron OH 44319, $250) 

Richard Band says in the April 29th issue of Personal Finance that the anti-bond 
hysteria is absurd and "we still look for 5%-6% T-bonds by 1990." He expects inflation to tail off 
later this year which would lower gold prices. (Box 1462, Alexandria VA 22313, $118) 

R.E. McMaster states in the April 29th issue of the Reaper that present inflation is 
short-term, "lasting no longer than September." That could mean the present rally in 
commodities and metals is occurring in a bear market and more disinflation could lie ahead. 
(Box 39026, Phoenix AZ 85069, $195) 

Michael Jenkins reports in the April 29th issue of Stock Cycles Forecast that he does 
not think the Dow will be able to go to a new all-time high any time soon. Trading environment 
will be bearish "but no major collapse" is envisioned by Jenkins. (160 Broadway East Building, 
7th Floor, New York NY 10038, $300) 

Kennedy Gammage states in the April 30th issue of the Richland Report that bonds will 
recover temporarily, but the bloom is over; "they'll fade and wither away from here on in. Wild 
and volatile and frightening, this final Stage C bull market upleg offers maximum profit 
opportunities to the strong of heart ... and stomach." (Box 222, La Jolla CA 92038, $177) 

William Jaeger says in the April 30th issue of Timing that he wants to trade silver from 
the long side "as the current commodity explosion could continue even if interest rates have 
bottomed for the short term." (3320 East Shea Boulevard #135, Phoenix AZ 85028, $220) 

Harry Schultz says in the May issue of the International Harry Schultz Letter that we 
are now in the first phase of a new metals bull market and all systems are "go." He does not look 
for runaway prices in 1987 but thinks a major bull market is underway. (Box 622, CH-1001 
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Lausanne Switzerland, $265) 

Hans Black reports in the May Ist issue of Interinvest Review and Outlook another run 
up in the stock market with the Dow rising above 2600 by late summer. He also says: "While it 
is our hope that the yen shall drop back to the 165-175 zone, we are fast approaching the day 
when 100 yen shall buy a dollar." (Box 1585, Boston MA 02104, $125) 

Arch Crawford in the May 2nd issue of Crawford Perspectives sees a sharp rally in the 
stock market, culminating in a bull market top sometime between mid-May to mid-June. After 
this top, we are in for a real bear market, he says. (250 East 77th Street, New York NY 10021, 
$250) 

James Arnold observes in the May 4th issue of the Primary Trend that the stock market 
is forming an important top. Its overvaluation has not been corrected and he thinks it will be ... 
and soon. (700 North Water Street, Milwaukee WI 53202, $180) 

Howard Ruff says in the May 4th issue of the Ruff Times that the odds are that if you 
sell gold and buy silver, "you'll make a lot more money. Silver still looks like a solid bet to 
outperform gold," he says. (Box 25, Pleasanton CA 94566, $89) 

Richard Russell in the May 6th issue of Dow Theory Letters continues to advise profit 
taking in the stock market, and building up cash and cash-flow. He would not bet on the market 
reaching 3000 or 3500 as some predict. (Box 1759, La Jolla CA 92038, $225) 

James McKeever says in the May 5th issue of the McKeever Strategy Letter that the 
stock market is in a long-term bull market. He also foresees a sustained bull market in the 
precious metals and perhaps an even more steeply-inclined bull market in the mining shares. 
(Box 4130, Medford OR 97501, $195) 

Donald McAlvany says in the May issue of the McAlvany Intelligence Advisor that the 
stock market may well go higher, "but a crash is coming. It could be 3, 6, 12, or 15 months away, 
but it is coming. Reduce debts and become as liquid as possible." (Box 39810, Phoenix AZ 
85069, $95) 

Allen Keyte predicts in the May 15th issue of World Affairs Review, a higher stock 
market but would take profits on any substantial upmove. (98 Malleson Road, Gotherington, 
Cheltenham, Glos GL52 4EY, United Kingdom, $127) 

Joseph Bradley in the monthly tape cassette for May Investor's Hotline interviewed 
Paul Terry, owner of Monitor Money Corporation in Australia. Of the U.S. economy, Terry 
notes that it has fallen rapidly during the last six months and collapse appears inevitable. He 
expects bad times in the U.S. by late 1988-89, then for the rest of the world. (10616 Beaver Dam 
Road, Hunt Valley MD 21030, $175) 

-- W. A. "JOHN" JOHNSON 


CORRECTION, PLEASE! 


Frustrating the "Reformers" 

ITEM: Noting that "more than 9,000 amendments have been proposed in Congress over 
the years but only 26 have actually made it through ratification by three-fourths of the states," 
the May 25th Newsweek said: "Even great popular support -- such as opinion polls showed for 
the equal-rights amendment -- does not guarantee success. When the framers decided to frustrate 
majority will, they knew what they were doing." 

CORRECTION: This slander on the framers of the Constitution tells us more about 
Newsweek writers Peter McGrath and Ann McDaniel than about the men who devised our 
constitutional system. The framers had no desire to frustrate majority will; they made the 
amending process difficult because they wanted to keep frivolous and even dangerous proposals 
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out of that marvelous document. If the Equal Rights Amendment really had the "great popular 
support" that Newsweek imagines, it would now be a part of the Constitution. The persons really 
frustrated by the framers are those so-called reformers who want to convert our unique 
constitutional Republic into an unrestrained and chaotic democracy. 

Republic vs. Democracy 

ITEM: Writing in the May 24th New York Times, Albert Shanker, president of the 
American Federation of Teachers, praised a new pamphlet entitled Education for Democracy: 
A Statement of Principles. He said that more than 150 prominent Americans, including former 
Presidents Gerald Ford and Jimmy Carter, had endorsed the pamphlet because they were 
convinced that "democracy is the worthiest form of human governance ever conceived ...." 

CORRECTION: What could be more ironic than all this baloney about democracy 
during the bicentennial celebration of the Constitution, a document that never mentions the word 
democracy and that declares in Article IV: "The United States shall guarantee to every State in 
this Union a republican form of government." The reason why the framers of the Constitution 
did not want a democracy for the United States was best expressed by James Madison: 

Democracies have ever been spectacles of turbulence and contention; have ever been 

incompatible with personal security or the rights of property; and have in general 

been as short in their lives as they have been violent in their deaths. Politicians 

who have patronized this species of government have erroneously supposed that 

by reducing mankind to a perfect equality in their political rights, they would at 

the same time be perfectly equalized and assimilated in their possessions, their 

opinions, and their passions. 

The Other Side of Marshall 

ITEM: /n a review of Forrest C. Pogue's third volume on the life of George C. Marshall 
in the June issue of Atlantic magazine, John Lewis Gaddis said that "no other American official 
in this century has made a greater impact upon contemporaries through sheer force of character 
alone than General George C. Marshall." 

CORRECTION: Marshall's impact upon his contemporaries, and upon the history of the 
past 40 years, can be more accurately gauged by the policies he promoted during and after World 
War II. As Army chief of staff, Secretary of State, and Secretary of Defense, George Marshall 
played a key role in the Communist capture of mainland China, in the Truman Administration's 
no-win strategy in Korea, and in the expansion of the Soviet empire between 1945 and 1951. 

A good summary of Marshall's disastrous policies can be found in Joseph R. McCarthy's 
book, America's Retreat From Victory, which is available in paperback for $10 from General 
Birch Services Corp., 395 Concord Avenue, Belmont, Massachusetts 02178 (add $1.00 for 
postage and handling). 

The 30-Year Itch 

ITEM: /n an attempt to explain the "anti-Communist hysteria" evidenced by several 
witnesses at the Iran-Contra Hearings, including Robert C. McFarlane, an editorial in the May 
24th Boston Globe quoted an anonymous U.S. diplomat in Central America who "has pointed to 
a 30-year cycle in U.S. history -- the 1920s, '50s, and '80s -- 'when the American people just go 
crazy over Communism.'" 

CORRECTION: Liberal newspapers like the Boston Globe, which have made a career 
out of belittling those concerned about the ominous spread of Communism throughout the world, 
often go to extremes in an effort to play down the Red threat. Hence, the Globe's attraction to 
this theory of "the 30-year-itch." In point of fact, however, the American people had good reason 
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to be worried about Communism in the 1920s and the 1950s, when there was plenty of evidence 
of Red penetration of America. 

And they have good reason to worry today as they view Soviet advances across the globe, 
particularly in Central America, aided and abetted in many cases by the U.S. government itself. 
Ironically, another editorial on the same page unintentionally illustrated the problem when it 
applauded the Reagan Administration's support for the Communist dictatorship in Mozambique 
and attacked Senator Robert Dole (R-KS) for wanting the administration to back the 
anti-Communist forces known as Renamo. If newspapers like the Globe would stop backing 
brutal Red regimes, the American people might be less inclined to "go crazy over Communism." 

"I'm Personally Opposed, But..." 

ITEM: Az article about Democratic presidential candidates in the May 25th Newsweek 
said that three of them -- "Illinois Sen. Paul Simon, Massachusetts Gov. Michael Dukakis, and 
the Reverend Jesse Jackson -- would not ban Medicaid payments [for abortion], but each has 
voiced personal objections to abortion." 

CORRECTION: Personal objections to evil are worthless if they are not carried over 
into public actions. Obviously there is something wrong about the killing of unborn babies that 
has prompted Simon, Dukakis, and Jackson to express their personal opposition to the despicable 
practice. But what good is that personal opposition if steps are not taken to end the slaughter of 
1.5 million unborn children in the United States every year? 

-- JAMES J. DRUMMEY 


IN LIGHT OF THE PAST 
Marshall Law? 
Without law, government is mere usurpation 


Well, now we know for sure: Supreme Court Justice Thurgood Marshall thinks none too 
highly of the Constitution, or at least the main body of it. He isn't too carried away with the 
wisdom of the Founders either. 

It is not as if he had acquired a reputation over the years of burning the midnight oil 
reading colonial-period papers to discover the intentions of the Founders, or gained fame as a 
strict constitutionalist. If there was any surprise in the sentiments he expressed in a speech early 
this May, it was that he uttered them publicly in the midst of the bicentennial of the Constitution. 

Justice Marshall said: "I do not believe that the meaning of the Constitution was forever 
'fixed' at the Philadelphia convention." Moreover, he does not "find the wisdom, foresight and 
sense of justice exhibited by the framers particularly profound." He reasons in this way toward at 
least part of his conclusion: While slavery no longer exists, "the credit does not belong to the 
framers. It belongs to those who refused to acquiesce in outdated notions of 'liberty,' 'justice,' and 
‘equality,’ and who strived to better them." 

Marshall does indeed raise some issues, and we may hope they will now be addressed. 
(Attorney General Meese had months earlier spoken well for those who do not accept the notions 
of relativism, progressivism, and judicial activism that inform Justice Marshall's remarks.) It may 
be in order, too, to put aside the intemperateness of his remarks and the surliness of his tone to 
get at the meaning of them. With that done, we can say that a goodly portion of the judges on the 
Supreme Court for the past three or four decades have shared Marshall's views, or so we may 
judge by their actions. 

Apparently, it did not occur to Marshall that he was fouling his own nest by some of the 


(c) 2000 American Opinion Publishing, Inc. -- Wwww.thenewamerican.com 


remarks in the speech. After all, where does the authority of the Supreme Court come from, if 
not from the Constitution? Why are the decisions of the court reckoned to matter at all? Why 
does he have the opportunity to serve on the court for life, or during good behavior? Was the 
meaning of the sentence that gives him tenure "fixed"? If not, who can change it? The President? 
The Congress? The Supreme Court itself? No, it would require a constitutional amendment to 
change that. Just so, and that implies that the meaning of the prescriptions for constitutional 
amendments are also fixed. In short, at least some of the meaning of the Constitution must have 
been "fixed" at Philadelphia. 

Indeed, my guess is that Justice Marshall and all other members of the Supreme Court 
past and present would agree that those provisions of the Constitution having to do with the 
structure of the general government are fixed until they have been changed by amendment. But 
when we venture beyond this scaffolding, we enter a realm where the courts have been busily 
unfixing and changing the meaning of the Constitution, if that is possible. The bounds between 
the powers of the central government and those reserved to the states or to the people are no 
longer "fixed," by court interpretation. Even the bounds between the branches of the Federal 
Government are no longer clearly "fixed." The Constitution states: "All legislative powers herein 
granted shall be vested in a Congress of the United States ...." Yet, the Supreme Court has 
repeatedly legislated on matters before. 

If the powers that Justice Marshall and his brothers (and sister) on the High Court 
exercise are not based on the Constitution, then they can only be based upon usurpation. Justice 
Marshall was fouling his own nest because he has no authority except that derived from the 
Constitution. If the meaning of the Constitution has no fixity, then we are ruled by men, not by 
law. So far as that rule is by the Supreme Court, it is by men who were never chosen to rule over 
us. Judging by his statements, Justice Marshall Cannot see beyond his nose. The Founders saw 
much farther than that. 

-- CLARENCE B. CARSON 


PHILADELPHIA 1787 
Yes, Virginia 
The delegates begin to favor the Virginia Plan 


As May gave way to June, the heavy, moist air that spread over Philadelphia from the 
Delaware and Schuylkill rivers warmed considerably, as did the debate within the State House. 

On May 29th, Mr. Randolph of Virginia presented a plan of 15 Resolutions to correct and 
enlarge the Articles of Confederation, which caused some concern among the delegates of the 
smaller states. The Virginia plan proposed "that the rights of suffrage in the National Legislature 
ought to be proportioned to the Quotas of contribution, or to the number of free inhabitants ...." 
From the outset, this proposal was at odds with the very credentials by which Delaware's 
delegates attended the Convention -- they had been prohibited from changing the Article in the 
Confederation establishing an equality of votes among the States. 

Mr. Charles Pinckney of South Carolina also laid before the house that same day the 
draught of a federal Government which he had prepared. The house resolved that they would 
form themselves into a "committee of the whole house" to consider the state of the American 
union. 

During the early days of the Convention, the device of the Committee of the Whole 
House would be employed frequently to mold diverse ideas into a workable plan. It was 
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borrowed from Parliament, wherein the Speaker of the House of Commons would put his mace 
(symbol of authority) under the table to allow discussion free of final and conclusive voting. Any 
votes taken by this Committee of the Whole served to poll the delegates, but were not conclusive 
and allowed for further discussion, modification, and refinement of those points in disagreement. 
And disagreement abounded. 

Each day, the resolutions proposed by Mr. Randolph were considered, one by one, and 
movements were made by various delegates to substitute alternate wording for that of Mr. 
Randolph's. Propositions not agreed upon were postponed for later consideration. 

During the evenings the "small-state" men -- Lansing and Yates of New York, Gunning 
Bedford of Delaware, Luther Martin of Maryland and Paterson and Brearley of New Jersey -- 
hurriedly put together an alternate plan to salvage the Articles of Confederation. Although their 
work is secret, my old friends from Jersey sometimes give me an inkling of what is afoot, as they 
work by candlelight around the tavern's corner table. 

On June 8th, part of Resolution No. 6 was considered, namely, to empower the national 
legislature "to negative [veto] all laws passed by the several States." 

¢ Mr. Williamson of North Carolina was against giving a power that might restrain the States 
from regulating internal police. 
¢ Mr. Gerry of Massachusetts could not see the extent of such a power, and was against every 
power that was not necessary. 
¢ Mr. Butler of South Carolina was vehement against the negative in the proposed extent, as 
cutting off all hope of equal justice to the distant states. 

On the question for extending the negative power to all cases as proposed, the states of 
Massachusetts, Pennsylvania, and Virginia (the large states) voted aye, but Delaware was 
divided; the other states voted no. 

On Saturday, June 9th, a debate began that would overshadow other business for weeks -- 
the subject of representation in Congress. 

Mr. Paterson of New Jersey moved "that the Committee resume the clause relating to the 
tule of suffrage in the national legislature." Paterson was seconded by fellow Jerseyman Judge 
David Brearley. 

Judge Brearley said he was sorry that any question on this point was brought into view. It 
had been much agitated in Congress at the time of forming the Confederation and was then 
rightly settled by allowing to each sovereign State an equal vote. Otherwise the smaller States 
must have been destroyed instead of being saved. The substitution of a ratio, he admitted, carried 
fairness on the face of it but on a deeper examination was unfair and unjust. Judging of the 
disparity of the States, by the quota of Congress Virginia would have 16 votes, and Georgia but 
one. There will be 3 large states and 10 small ones. The large States (by which he meant 
Massachusetts, Pennsylvania & Virginia) will carry every thing before them. 

Mr. Paterson then called into question whether or not the Convention was exceeding its 
mandated purpose. The Convention, he said, was formed in pursuance of an act of Congress. 
Paterson noted that "the articles of the confederation were therefore the proper basis of all the 
proceedings of the Convention. We ought to keep within its limits, or we should be charged by 
our constituents with usurpation." 

Mr. Paterson asked to have the credentials of Massachusetts read: "For the sole and 
express purpose of revising the Articles of Confederation..." was the reason stated for the 
Convention. 

We are met here as the deputies of 13 independent, sovereign states, for federal purposes. 
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Can we consolidate their sovereignty and form one nation, and annihilate the 

sovereignties of our states who have sent us here for other purposes? 

What, pray, is intended by a proportional representation?... Shall I submit 

the welfare of the state of New Jersey, with 5 votes in the national council, 

opposed to Virginia who has 16 votes?... Myself or my state will never submit to 

tyranny or despotism. 

Mr. Wilson of Pennsylvania favored the resolution. He considered numbers as the best 
criterion to determine representation: 

Pennsylvania, from its numbers, has a right to 12 votes, when on the same principle, New 

Jersey is entitled to 5 votes. Shall New Jersey have the same right or influence in 

the councils of the nation with Pennsylvania? I say no. It is unjust -- I will never 

confederate on this plan. The gentleman from New Jersey is candid in declaring 

his opinion -- I commend him for it -- I am equally so. I say again I will never 

confederate on his principles. 

On Monday, June 11th, the matter of representation continued. Mr. King of 
Massachusetts moved that the right of suffrage in the first branch of the National Legislature 
ought not to be according to the rule established in the Articles of Confederation; but according 
to some equitable ratio of representation. 

Mr. Sherman of Connecticut then proposed "that in the second branch [Senate] of the 
National Legislature each State have One vote." 

Mr. Sherman's measure was defeated; instead, a proposal by Mr. Wilson and Mr. 
Hamilton was passed that the rule of suffrage in the second house be the same as the first. 

Nevertheless, because the convention was still resolved into a Committee of the Whole, 
the only thing accomplished by these votes was to recognize that dissension existed, still to be 
worked out. 

Fortunately, there was one very important point submitted by Mr. Randolph upon which 
all states agreed, and which was passed unanimously: 

Resolved that a republican constitution, and its existing laws ought to be guaranteed to 

each State by the United States. 

The first order of business upon opening the convention June 12th, was approval by 5 
states to 3, with 2 divided, of the 15 resolutions submitted by Mr. Randolph, subject to further 
change. 

Another important matter considered that day was the term of the second or Senatorial 
branch of the National Legislature. 

Mr. Randolph was for the term of seven years, the reason stated that the Democratic 
licentiousness of the State Legislatures proved the necessity of a firm Senate. The object of this 
second branch, he said, is to control the democratic branch of the National Legislature. 

Mr. Madison considered seven years as a term by no means too long. "What we wished 
was to give the Government. that stability which was every where called for, and which the 
enemies of the Republican form alleged to be inconsistent with its nature." 

On June 15th, Mr. Paterson submitted several resolutions to the consideration of the 
House which he said several deputations wished to be substituted in place of that proposed by 
Mr. Randolph. 

On Saturday, June 16th, Mr. Wilson of Pennsylvania presented a contrast of the principal 
points of the two plans. 

On June 18th, Mr. Hamilton of New York addressed the Convention and expressed 
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reservations with both plans proposed. "I have well considered the subject, and am convinced 
that no amendment of the confederation can answer the purpose of a good government, so long 
as state sovereignties do, in any shape, exist; and I have great doubts whether a national 
government on the Virginia plan can be made effectual." 

Mr. Hamilton submitted his own plan in place of the two already considered, which 
included, among other proposals, a single executive chosen for life by electors, Senators chosen 
for life, and a lower house elected by the people for a term of three years. 

Dr. Johnson of Connecticut commented that "a gentleman from New York with boldness 
and decision proposed a system totally different from both; and though he has been praised by 
everybody, he has been supported by none." 

On Tuesday, June 19th, Mr. Madison presented his opposition to the New Jersey plan at 
length, rhetorically asking if it would solve many of the problems for which the Convention had 
met. He asked, for example, whether it would secure the Union against the influence of foreign 
powers over its members; whether it would secure the internal tranquility of the States 
themselves; and so forth. 

When he had finished, Mr. King called for a vote on whether Mr. Randolph's plan should 
be reconsidered. With seven states in favor, Maryland divided, and only New York, New Jersey 
and Delaware opposed, the New Jersey plan would not be considered again and the Articles of 
Confederation were well on their way to becoming a part of history. 

It was now imperative to modify the Virginia plan to overcome opposition to it. 

On June 21st, Dr. Johnson of Connecticut suggested how this might be accomplished: 

It appears to me that the Jersey plan has for its principal object, the preservation of the 

state governments .... How can the states be secured on the Virginia plan? I could 

have wished, that the supporters of the Jersey system could have satisfied 

themselves with the principles of the Virginia plan and that the individuality of 

the states could be supported. It is agreed on all hands that a portion of 

government is to be left to the states. How can this be done? It can be done by 

joining the states in their legislative capacity with the right of appointing the 

second branch of the national legislature, to represent the states individually. 

Dr. Johnson has planted an important seed. The delegates hope it will blossom and bear 
fruit as they continue their work in the weeks ahead. 

And as they are gentlemen of a most convivial sort, the reader may be assured that this 
journalist will be carefully mindful of their endeavors. 

-- WARREN P. MASS 


AMERICAN HERO 
Marvelous Marva Collins 


Of the many thousands of dedicated, fine teachers in America's schools, few have so 
inspired the nation as has Mrs. Marva Collins. While our high schools continue to churn out 
illiterates by the millions, and one study after another documents our unbroken decline in 
virtually every discipline, Marva Collins' grade school students read Shakespeare, Thackeray, 
and the Greek classics, study Latin and geometry, and write treatises on philosophical topics 
beyond the ken of many college students. These accomplishments are all the more remarkable 
considering that Mrs. Collins' young scholars are, for the most part, "rejects" from the public 
school system, children from Chicago's squalid government housing projects who have been 
written off as "unteachable." 
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Marva Collins, the daughter of Henry and Bessie Knight, was born on August 31, 1936 in 
Monroeville, Alabama. Her father, whom she has called "the moving force in my life," instilled 
in her a "stubborn streak," self reliance, and a strong work ethic. 

In 1953 Marva graduated from the all-black Eschambia County Training School, and 
then went on to Clark College in Atlanta, where she earned her BA degree in secretarial sciences 
in 1957. She moved to Chicago in 1959, and a year later she married Clarence Collins, a 
draftsman with Sunbeam Corporation. 

In 1961 Mrs. Collins began a 14-year stint teaching in Chicago's inner-city public 
schools. Her "independent streak" got her in trouble almost from the start. She had little patience 
for colleagues who had no respect for children, for bureaucratic foolishness that stifled teaching, 
and for teachers unions that exploited education for political gain. 

Angry and disillusioned with the way the system was failing the children, she left her job 
with the city schools in 1975, and with $5,000 from her pension fund founded what became 
Westside Preparatory School. Her husband, Clarence, took on a second job to raise funds for 
school supplies, applied his carpentry skills to transform the 2nd floor of their home into a 
classroom, and, most important, provided the moral support she needed to meet the many 
challenges. 

The Collins' school served the people of West Garfield Park, one of Chicago's poorest 
neighborhoods, and even the meager tuition that she asked was a heavy burden for most parents. 
So, most months Marva and Clarence ended up subsidizing families who could not pay the fee. 
Many people suggested that the school should apply for federal grants, but Marva adamantly 
refused because, she said, "I don't want any experts telling me what's good for these kids or 
telling me how to teach." 

Operating on the proverbial shoe-string, Mrs. Collins salvaged textbooks from schoolyard 
trashbins and hand-copied other books. Westside Preparatory had none of the audiovisual 
equipment or fancy teaching aids found in most schools, but she insisted that "all you really need 
for teaching is a blackboard, books, and a good pair of legs that will last through the day." And 
she proved the validity of this view. Many of her pupils arrived at Westside Preparatory far 
below their grade levels, but under her firm tutelage often jumped to as much as five years above 
their grade levels in most academic areas. 

In 1977 a Chicago Sun-Times reporter visited her school and was amazed to see ghetto 
children reading Milton, Chaucer and Euripides. His story ignited national interest in Chicago's 
"miracle worker," who was achieving what many believed to be the impossible. Soon Marva was 
much sought after as a speaker. In 1981, a made-for-TV movie about Marva Collins provided 
enough funds for the Collinses to expand their school. 

Westside Preparatory now has 244 children enrolled in grades 1 through 8, but only half 
are paying students. Private contributions and fees from Mrs. Collins’ lectures make up the 
difference. Making ends meet continues to be an uphill battle. Still she refuses government aid. 
"That would be the easy thing to do," she told THE NEW AMERICAN recently, "but we would 
never accomplish anything here if we accepted government grants. It's government that's gotten 
education into the mess it is today .... We're trying to pay off an IRS lien on Westside now, and 
we will have to turn away some of our non-paying pupils next year so that we can take on more 
paying students. It just breaks my heart, because some of my children won't understand why we 
can't take them back." 

Does she ever tire of the struggle? "Oh yes, I get weary," she told THE NEW 
AMERICAN. "It's just so unfair that we must always be wasting time and energy fighting the 
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bureaucracy in order to help the children. We have come so far. Our school has a proven track 
record. Most of our children come from the worst areas of Chicago, but our children are not in 
gangs or on drugs. None of our children will be on welfare. They will not be burdens to society, 
but rather contributors. We have helped give them a vision of what they can accomplish. Our 8th 
graders don't leave here until they score at least at the 10th or 11th grade level. They know they 
can achieve anything they set their minds to." 

Mts. Collins is also justifiably proud of her Teacher Training Institute. "We have trained 
2,600 teachers from all over the world and have thereby touched a million children." 

"The IRS can close us down," she says with determination. "I'll just teach in the streets, 
or wherever I can -- but I'll never give up. I'll never quit." 


-- WILLIAM F. JASPER 
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